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California is the most populous state in the nation and is highly 
diverse, with 63% people of color and 27% immigrants
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Source(s):  U.S. Census Bureau, 2010 Census and 2018 American Community Survey; Public Policy Institute of California(2020)

California is the most populous state at almost 40 million 
people, with 1 in 8 U.S. residents living in California. 

1 in 4 Californians are immigrants. 

Latinx residents are the most populous racial/ethnic 
group in California, surpassing White residents in 

the last decade.

https://www.ppic.org/publication/californias-population/#:~:text=With%20almost%2040%20million%20people,45%20million%20people%20by%202050.
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California has the 5th highest unemployment in the nation, and Black 
and Latinx residents as well as inland residents face particularly high 
unemployment

Source(s): CA Employment Development Department (2020); LA Times (2020) 
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2019 and 2020

June 2019 June 2020

Imperial Valley 
Unemployment: 

27%

Los Angeles 
Unemployment: 

19%

Bay Area 
Unemployment: 

12%
Inland Empire 

Unemployment: 

14%

San Joaquin 
Valley 

Unemployment: 

29%

San Joaquin Valley and 
Imperial Valley are at 
29% and 27% 
unemployment 
respectively, which are 
depression-level rates.

California has the fifth 
highest unemployment 
in the nation.

Black and Latinx 
residents face higher 
unemployment rates 
than their White 
counterparts. 

Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some 
Řŀǘŀ ǎƻǳǊŎŜǎ ǎǘƛƭƭ ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ ŦǊƻƳ 
the original data source in order to maintain fidelity to the data, for example, in the graph above.

Note: Current unemployment rates by race/ethnicity are not available. These data reflect an average of the 
last 12 months and so only partially reflect the economic downturn due to COVID-19. 

June 2020 Unemployment Rate by Region

https://www.latimes.com/california/story/2020-07-28/california-coronavirus-unemployment-benefit-congress
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Most of the fastest-growing occupations in California require 
ǇƻǎǘǎŜŎƻƴŘŀǊȅ ŜŘǳŎŀǘƛƻƴΥ ŀ ǿƻǊƪŦƻǊŎŜ ŎǊŜŘŜƴǘƛŀƭΣ !ǎǎƻŎƛŀǘŜΩǎ 
ŘŜƎǊŜŜΣ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ƻǊ ƘƛƎƘŜǊ

Source(s): CA Employment Development Department (2020) 

Fastest-growing Occupations in California
Projected Increase in  

Job Openings
Education Required

Median 
Annual Wage

Solar Photovoltaic Installers 65% High school diploma or equivalent $47,995 
Statisticians 41% Master's degree $109,663 
Physician Assistants 34% Master's degree $127,456 
Information Security Analysts 33% Bachelor's degree NA
Personal Care Aides 32% High school diploma or equivalent NA
Nurse Practitioners 31% Master's degree $132,748 
Health Specialties Teachers, Postsecondary 30% Doctoral or professional degree $107,896 
Software Developers, Applications 29% Bachelor's degree $123,085 
Speech-Language Pathologists 29% Master's degree $95,056 
Physical Therapist Assistants 29% Associate's degree $71,713 
Operations Research Analysts 28% Bachelor's degree $97,293 
Respiratory Therapists 28% Associate's degree $84,178 
Cooks, Restaurant 28% No formal educational credential $31,335 
Diagnostic Medical Sonographers 28% Associate's degree $100,174 
Phlebotomists 27% Postsecondary non-degree award $45,982 

Physical Therapist Aides 26% High school diploma or equivalent $29,511 
Tile and Marble Setters 26% No formal educational credential $52,702 
Floor Layers, Except Carpet, Wood, and Hard Tiles 25% No formal educational credential $53,104 
Medical Assistants 25% Postsecondary non-degree award $38,772 
Market Research Analysts and Marketing Specialists 24% Bachelor's degree $71,900 

Note: Wages are from the 2018 first quarter and do not include self-employed or unpaid family workers. 
An estimate could not be provided for fields listed as NA. Occupations with employment below 5,000 in 
2016 are excluded.
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¸Ŝǘ ƻƴƭȅ пн҈ ƻŦ ǊŜǎƛŘŜƴǘǎ нр ƻǊ ƻƭŘŜǊ ƘƻƭŘ ŀƴ !ǎǎƻŎƛŀǘŜΩǎ ŘŜƎǊŜŜ ƻǊ 
ƘƛƎƘŜǊΣ ŀƴŘ ƻƴƭȅ оп҈ ƘƻƭŘ ŀ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ƻǊ ƘƛƎƘŜǊ όǎƭƛƎƘǘƭȅ 
above the national rate of 32%)

Source(s): U.S. Census Bureau, 2018 American Community Survey
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When workforce credentials are added into the educational 
attainment rate, California is estimated to have 51% attainment 
according to data from the Lumina Foundation

Source(s): The Lumina Foundation (2020)

Image; The Lumina Foundation (2020) 

5ǳŜ ǘƻ /ŀƭƛŦƻǊƴƛŀΩǎ ŘŜŎŜƴǘǊŀƭƛȊŜŘ Řŀǘŀ ǎȅǎǘŜƳǎΣ 
analyses of educational attainment can vary. The 
[ǳƳƛƴŀ CƻǳƴŘŀǘƛƻƴΩǎ ŀƴŀƭȅǎƛǎ ƻƴ ǘƘƛǎ ǎƭƛŘŜ ƛǎ 
similar to our own, though with some variations 
in the data. 

LƳǇƻǊǘŀƴǘƭȅΣ ǘƘŜ [ǳƳƛƴŀ CƻǳƴŘŀǘƛƻƴΩǎ ŀƴŀƭȅǎƛǎ ƻŦ 
/ŀƭƛŦƻǊƴƛŀΩǎ ŀǘǘŀƛƴƳŜƴǘ ǊŀǘŜ ƛƴŎƭǳŘŜǎ 8.4% of 
Californians with short-term credentials, which 
should be included in postsecondary attainment 
calculations. This brings California up to 51% 
ŀǘǘŀƛƴƳŜƴǘΣ ǿƘƛŎƘ ƳŀǘŎƘŜǎ ǘƘŜ ƴŀǘƛƻƴΩǎ ŀǾŜǊŀƎŜ.

²ƘƛƭŜ /ŀƭƛŦƻǊƴƛŀΩǎ ŀǘǘŀƛƴƳŜƴǘ ǊŀǘŜ Ƙŀǎ ōŜŜƴ ǊƛǎƛƴƎ 
over time, the state will need to do more to 
become a leader in the country. In particular, the 
following slides describe significant regional, 
racial/ethnic and other disparities in attainment.

https://www.luminafoundation.org/stronger-nation/report/2020/#state/CA
https://www.luminafoundation.org/stronger-nation/report/2020/#state/CA
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Gaps in educational attainment exist regionally, with coastal regions 
far exceeding inland regions in percentage of residents with 
postsecondary degrees; this trend mirrors socioeconomic disparities 
between the coastal and inland regions

Source(s): U.S. Census Bureau, 2010 Census and 2018 American Community Survey

Imperial Valley 
!ǎǎƻŎƛŀǘŜΩǎ ƻǊ ƘƛƎƘŜǊΥ 20%
.ŀŎƘŜƭƻǊΩǎ ƻǊ ƘƛƎƘŜǊΥ 14%

Los Angeles: 
!ǎǎƻŎƛŀǘŜΩǎ ƻǊ ƘƛƎƘŜǊΥ 40%
.ŀŎƘŜƭƻǊΩǎ ƻǊ ƘƛƎƘŜǊΥ 31%

Bay Area 
!ǎǎƻŎƛŀǘŜΩǎ ƻǊ ƘƛƎƘŜǊΥ 56%
.ŀŎƘŜƭƻǊΩǎ ƻǊ ƘƛƎƘŜǊΥ 44%

Inland Empire 
!ǎǎƻŎƛŀǘŜΩǎ ƻǊ ƘƛƎƘŜǊΥ 30%
.ŀŎƘŜƭƻǊΩǎ ƻǊ ƘƛƎƘŜǊΥ 20%

San Joaquin Valley: 
!ǎǎƻŎƛŀǘŜΩǎ ƻǊ ƘƛƎƘŜǊΥ 26%
.ŀŎƘŜƭƻǊΩǎ ƻǊ ƘƛƎƘŜǊΥ 16%

tŜǊŎŜƴǘŀƎŜ ƻŦ tƻǇǳƭŀǘƛƻƴ !ƎŜŘ нр ŀƴŘ hƭŘŜǊ ǿƛǘƘ !ǎǎƻŎƛŀǘŜΩǎ ŀƴŘ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜǎ ƻǊ ƘƛƎƘŜǊ 
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The inland regions have fewer options for postsecondary education 
compared to their geographies and populations

Source(s): California Competes  (2020); U.S. Department of Education, Integrated Postsecondary Education Data System, 
2019 Institutional Characteristics Survey; San Diego State University Imperial Valley Campus 

Imperial Valley 
1 CCC
1 CSU satellite campus*
1 Private Nonprofit Adult Education

*This campus does not count as a separate institution for purposes of 
reporting, but we include it here to indicate that there is an additional 
higher education option in this region.

Los Angeles 
26 CCC
5 CSU
1 UC
97 Private For-Profit
61 Private Nonprofit
3 Public Adult Education

Bay Area 
26 CCC
5 CSU
4 UC
40 Private For-Profit
37 Private Nonprofit
1 Public Adult Education

Inland Empire 
12 CCC
1 CSU
1 UC
35 Private For-Profit
8 Private Nonprofit
3 Public Adult Education

San Joaquin Valley 
13CCC
3 CSU
1 UC
32Private For-Profit
5 Private Nonprofit
1 Public Adult Education

https://californiacompetes.org/p2p
https://ivcampus.sdsu.edu/
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Gaps in educational attainment also exist by race and ethnicity, which 
in some cases have widened over time

Source(s):  U.S. Census Bureau, 2010 Census and 2018 American Community Survey; The Lumina 
Foundation (2020) 

According to our analysis 
of U.S. Census data, the 
largest gap in attainment 
of a .ŀŎƘŜƭƻǊΩǎdegree or 
higher exists between 
Asian and Latinx students. 

According to the Lumina 
CƻǳƴŘŀǘƛƻƴΩǎ ŀƴŀƭȅǎƛǎΣ ǘƘŜ 
largest gap in attainment 
of an !ǎǎƻŎƛŀǘŜΩǎdegree 
or higher also exists 
between Asian and Latinx 
students.
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Image; The Lumina Foundation (2020) 

Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some 
Řŀǘŀ ǎƻǳǊŎŜǎ ǎǘƛƭƭ ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ 
from the original data source in order to maintain fidelity to the data, for example, in the graph above.

https://www.luminafoundation.org/stronger-nation/report/2020/#state/CA
https://www.luminafoundation.org/stronger-nation/report/2020/#state/CA
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Half of California high school students complete the A-G requirements 
necessary for admission to UC and CSU; Black, Latinx, Pacific Islander 
and Indigenous student groups complete A-G at lower rates

Source(s): CA Department of Education (2018)

Gender

Race/Ethnicity

Other Student 
Characteristics

Total

Female 56%
Male 45%

Asian 75%
Filipino 67%
Two or more races 55%
White 55%
Race unknown 49%
Latinx 44%
African American 40%
Pacific Islander 40%
American Indian/Alaska Native 31%

Socioeconomically disadvantaged 43%
Migrant youth 31%
Homeless youth 29%
English learners 26%
Foster youth 20%
Students with disabilities 18%

Total 51%

A-G 
coursework 
completion, 
required for 
admission to 
UC and CSU
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Black, Latinx, Indigenous and other priority student groups are 
significantly less likely to enroll in postsecondary education within 
12 months

Source(s): U.S. Census Bureau, 2010 Census and 2018 American Community Survey
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7%
Of high school graduates enroll 

at a UC

Within 12 months of 
graduating high 
ǎŎƘƻƻƭΧ

12%
Of high school graduates enroll 

at a CSU

3%
Of high school graduates 

enroll at an in-state 
private institution

7%
Of high school graduates enroll 
at an out-of-state institution

36% 
Of high school graduates are 

not enrolled in postsecondary 
education

35%
Of high school graduates enroll 

at a Community College
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Source(s):  U.S. Census Bureau, 2010 Census and 2018 American Community Survey

For students who do enroll in postsecondary educationτeither 
directly after high school, or laterτLatinx students are more likely to 
attend community college than other students

14%

5%

18%

6%

19%

7%

7%

5%

8%

7%

6%

6%

4%

9%

9%

8%

13%

6%

68%

59%

65%

72%

59%

66%

62%

30%

65%

9%

16%

9%

14%

9%

12%

14%

24%

14%

2%

15%

3%

4%

4%

6%

9%

27%

7%

0% 20% 40% 60% 80% 100%

American Indian/Alaska Native

Asian

African American

Latinx

Pacific Islander

White

Two or more races

Nonresident alien

All Undergraduates

Distribution of Undergraduates by 
Institution Type Attended

Private For-profit Private Non-profit Community Colleges

CSU UC

65% of all California 
undergraduates attend 

community college, while 
72% of Latinx students 

attend these institutions.
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43%
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Source(s): U.S. Census Bureau, 2010 Census and 2018 American Community Survey

/ƭƻǎŜ ǘƻ мκо ƻŦ /ŀƭƛŦƻǊƴƛŀΩǎ ǇƻǎǘǎŜŎƻƴŘŀǊȅ ǎǘǳŘŜƴǘǎ ŀǊŜ нр ƻǊ ƻƭŘŜǊΣ 
and these students are over-represented at private for-profit 
institutions and community colleges
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While older students make up 29% of overall undergraduate enrollment, they make up 57% of 
enrollment at private for-profit institutions and 37% of enrollment at community colleges.
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In terms of college affordability, the lowest-income California 
students face greater expenses despite Cal Grant and other aid

Source(s):  The Campaign for College Opportunity (2020); The Institute for College Access & Success (2018)

Despite challenges, California has the best-funded 
state financial aid program in the country, and 
continues to invest in improving financial aid.

In January 2019, the state raised the number of 
funded Cal Grants, increased aid for student-
parents, and increased funding for the College 
Promise Program. Legislation was introduced in 
2019 to reform the entire Cal Grant system (AB 
1314) as well as create a new grant program 
specifically for community college students (SB 

291).The California Student Aid Commission 

released a major report in March 2020 outlining 
an entirely new approach to state financial aid.

The lowest income students in 
the state spend significantly 

larger portions of their family 
incomes paying for 

postsecondary education than 
higher-income students. 

This is in part due to high non-
tuition costsof college 

attendance not always covered 
by financial aid like food, books, 
technology, housing, childcare, 
and transportation. For low-

income students, these expenses 
can be a bigger chunk of their 
overall income compared with 

higher-income students. 

Additionally, students who 
apply for Cal Grant more than 
one year after graduating high 

school or transferring from 
community college are 

unlikely to receive Cal Grant 
funds. This particularly affects 

older students. 

Half of CA college graduates leave with student loan debt 
(averaging $23,000) and the majority of these students are 
low-income to begin with. 

8 in 10 CSU students graduating with debt are from households 
with family incomes of $54,000 or less.

5 in 10 UC students graduating with debt are from households 
with family incomes of $56,000 or less.

https://collegecampaign.org/wp-content/uploads/2019/05/FINAL-Financial-Aid-in-CA.pdf
https://ticas.org/files/pub_files/designing_financial_aid_for_californias_future.pdf
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Outcome disparities exist between federal Pell Grant recipients 
across segments; Pell Grant recipients are also less likely to transfer 
from community college than other students

Source(s): U.S. Department of Education, Integrated Postsecondary Data System, Outcome Measures Survey (2018)

Earned Degree/
Certificate Still Enrolled Transferred

Not Enrolled/Status 
Unknown

Pell Recipients 37% 2% 27% 34%

Other Students 22% 2% 37% 39%

All Students 25% 2% 35% 38%

Pell Recipients 69% 1% 18% 12%

Other Students 73% 1% 17% 10%

All Students 71% 1% 17% 11%

Pell Recipients 84% 2% 8% 6%

Other Students 89% 1% 6% 4%

All Students 87% 1% 7% 5%

Pell Recipients 65% 1% 16% 18%

Other Students 70% 1% 15% 14%

All Students 68% 1% 16% 15%

Pell Recipients 40% 0% 18% 41%

Other Students 42% 1% 21% 36%

All Students 41% 1% 19% 39%

Pell Grant 
recipients 
transfer at a 
lower rate than 
other students 
out of 
community 
college.

CCC

CSU

UC

Private 
Non-Profit

For-Profit

Pell Grant 
recipients earn 
a degree at UC 
at a significantly 
higher rate than 
in other 
segments.

Outcomes for Students Entering California Postsecondary Institutions in 2010-11 by August 2018, 
by Sector and Pell Grant Status 
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There are several known barriers to college access and persistence 
in California which provide some insight into the disparities shown 
in the data

Source(s): Public Policy Institute of California (2020); Public Policy Institute of California (2019);  The Campaign for College Opportunity 
(2020); Los Angeles Times (2018); Brookings Institution (2018) 

Limited seats at the CSU: In 2018, the CSU turned away 32,000 eligible students because they could not accommodate them. While in 
2019 the CSU started a program to redirect denied students to CSU campuses with more space, only 900 of the 20,000 redirected
students actually enrolled at the new campus (the destination of the other students is unknown).

Limited course availability at colleges and universities: Course availability can inhibit students from taking courses in their major and 
can extend the time needed to graduate.

Financial aid is insufficient: There is not enough state financial aid for all eligible students, and many students who do receive aid still 
face high non-academic expenses. This is particularly true for low-income students and older students, and can often lead to students 
reducing their course loads in order to work, lengthening the amount of time it takes to graduate. 

Lack of clear pathways through higher education in California: Students enrolling at community college through graduate degrees 
must navigate complex systems, digesting enormous amounts of disparate information and bridging disconnects between the CCC, CSU
and UC systems and the workforce. Advising resources are often insufficient to provide students with the personalized counseling
needed to make smart decisions about their intended pathway through higher education from enrollment to completion.

Persistence barriers: Lack of clear goals and pathwaysτand the support needed to discover those pathwaysτŎŀƴ ŀŦŦŜŎǘ ǎǘǳŘŜƴǘΩǎ 
ability to persist and complete school, particularly for community college students. 

Transferring is complicated: The transfer process from community college to a four-year college can be complicated and confusing for 
students, including campus-specific articulation agreements.

Lack of a statewide data system for higher education:California does not have a statewide data system for higher education to track 
students and coordinate around student success.

{ǘǳŘŜƴǘǎΩ ōŀǎƛŎ ƴŜŜŘǎ ŀǊŜ ƴƻǘ ōŜƛƴƎ ƳŜǘΥBasic needs include food, housing, financial security, childcare, mental health services, 
transportation, and basic learning tools (e.g., internet, devices, adequate study space, technology literacy). When these needs ŀǊŜƴΩǘ 
met for students, it is challenging to persist and succeed academically.

https://www.ppic.org/blog/pointing-eligible-students-to-available-csu-campuses/
https://www.ppic.org/wp-content/uploads/higher-education-in-california-improving-college-completion-october-2019.pdf
https://collegecampaign.org/wp-content/uploads/2020/08/Higher-Education-in-California-An-Introduction-FINAL.pdf
https://www.latimes.com/local/education/la-me-cal-state-enrollment-20180320-story.html
https://www.brookings.edu/research/community-college-completion-rates-structural-and-motivational-barriers/
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Public postsecondary is addressing some barriers and inequities, 
however there is still room for growth (1 of 4)

Source(s): The Campaign for College Opportunity  (2020); California College Promise (2018)

California Community Colleges

In 2017, CCC adopted this strategic 
vision to improve student success. 
Vision for Success includes Guided 
Pathways, an organizing framework 
to guide the initiatives aimed at 
achieving the Vision for Success 
goals. The Vision for Success goals 
include:
Á Grow the number of students 

who successfully complete 
collegŜ ǿƛǘƘ ŀƴ ŀǎǎƻŎƛŀǘŜΩǎ 
degree, credential or 
certificate

Á Increase the number of 
students transferring annually

Á Reduce equity and regional 
achievement gaps

Á Decrease units accumulated
Á Increase employability of 

existing CTE students

Vision for Success

Passed on 2017 and implemented 
in 2018, Assembly Bill 705 requires 
that community colleges maximize 
the probability that students can 
access college-level courses within 
one year of entering college (as 
opposed to remedial courses). For 
placement into English and Math 
courses, community colleges must 
use one or more of the following: 
high school coursework, high 
school grades, and high school 
GPA.

AB 705

Also passed in 2017, Assembly Bill 
19 establishes the California 
College Promise through which 
community colleges can receive 
additional funding for adopting a 
set of practices to improve student 
enrollment and completion. The 
goals of the California College 
Promise include:
Á Increase college enrollment 

directly after high school
Á Increase the percentage of 

students in credit-bearing 
Math and English classes

Á Increase the number of 
ŎŜǊǘƛŦƛŎŀǘŜǎΣ ŀǎǎƻŎƛŀǘŜΩǎ 
degrees, and university 
transfers

Á Reduce achievement gaps

AB 19

The CCC system continues to 
strengthen the Associate Degree 
for Transfer pathway, originally 
established in 2010. This pathway 
makes it easier for community 
college students to transfer to the 
CSU and guarantees them junior 
standing. In 2015, the program 
was expanded to provide 
pathways to 37 Historically Black 
/ƻƭƭŜƎŜǎ ŀƴŘ ¦ƴƛǾŜǊǎƛǘƛŜǎ όI./¦Ωǎύ 
across the country. In 2018 the 
program was again expanded to 
over 30 private nonprofit 
institutions of higher education. 

Associate Degree for Transfer

https://collegecampaign.org/wp-content/uploads/2020/08/Higher-Education-in-California-An-Introduction-FINAL.pdf
https://californiacollegepromise.wested.org/wp-content/uploads/2018/03/CA-College-Promise-AB-19.pdf
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Public postsecondary is addressing some barriers and inequities, 
however there is still room for growth (2 of 4)

Source(s): California Community Colleges (2020); California Department of Education (2020); California Department of Education (2019); 
Public Policy Institute of California (2018) 

Career Technical Education

The Strong Workforce Program was 
introduced in the California Community 
Colleges in 2016 and in K12 in 2018 to 
support K12 local education agencies, 
community colleges and 
industries/businesses in strengthening 
CTE programs and pathways aligned with 
regional workforce needs. 

Strong Workforce Program

This grant was established as a state 
education, economic and workforce 
development initiative to provide K12 
students the knowledge and skills 
necessary to transition to employment 
and postsecondary education. The 
program encourages, maintains and 
strengthens the delivery of high-quality 
CTE programs. In 2019, over 300 local 
education agencies received grants 
ranging from $30,000 to $9.1 million. 

CTE Incentive Grant

Signed into law through Assembly Bill 
86 in 2013 and added into the 
Education Code in 2014, the California 
Career Pathways Trust provides funding 
to motivate the development of 
sustained K through 14 career pathways 
programs that connect K12, community 
college and businesses/industries. 
Under the Trust, one-time competitive 
grants are made available to school 
districts, county superintendents of 
schools, direct-funded charter schools 
and community colleges to establish or 
expand career pathway programs. In 
exchange, grantees are required to set 
aside funding from their own budgets 
(and obtain additional funding) to 
supporting the program for at least 2 
years beyond the state-funded grant.

California Career Pathways Trust

https://www.cccco.edu/About-Us/Chancellors-Office/Divisions/Workforce-and-Economic-Development/K12-Strong-Workforce/Program-Overview
https://www.cde.ca.gov/ci/ct/ig/
https://www.cde.ca.gov/ci/ct/pt/
https://www.ppic.org/publication/career-technical-education-in-california/
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California State University

In 2015, CSU launched this initiative to 
increase graduation rates for all CSU 
students and eliminate opportunity and 
achievement gaps. The initiative sets 
tailored goals for each CSU campus and 
also has these system-wide goals:
ÁRaise the four-year graduation rate 

from 19% to 40% (the 2019 rate was up 
to 28%)
ÁRaise the two-year graduation rate for 

transfer students from 31% to 45% (the 
2019 rate was up to 41%)

Graduation Initiative 2025

In 2017 the CSU made policy changes to 
streamline general education 
requirements and eliminate remedial 
education. The changes meant that 
ǎǘǳŘŜƴǘǎΩ ŎƻƭƭŜƎŜ ǊŜŀŘƛƴŜǎǎ ǿƻǳƭŘ ōŜ 
determined by high school performance 
instead of a placement test, and that 
students can take college-level credit-
bearing courses toward their degree 
immediately upon entry to the CSU (with 
extra supports like tutoring and built-in 
study sessions).

General Education and Remedial Education 
Changes

Source(s): The Campaign for College Opportunity  (2020); EdSource(2017)

Public postsecondary is addressing some barriers and inequities, 
however there is still room for growth (3 of 4)

https://collegecampaign.org/wp-content/uploads/2020/08/Higher-Education-in-California-An-Introduction-FINAL.pdf
https://edsource.org/2017/csu-to-overhaul-remedial-education-replace-no-credit-with-credit-bearing-classes/579081
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University of California

In 2019, the UC adopted a multi-year plan 
to help more students earn a degree. The 
goals of UC 2030 include:
Á Produce 200,000 more degrees on top 

of the 1 million undergraduate and 
gradate degrees UC is already 
projected to produce (a 20% increase)

Á Achieve a 90% graduation rate up from 
84%, and closeachievement gaps that 
affect low-income, first-generation and 
underrepresented student groups

Á Invest in faculty and research by 
adding 1,100 ladder rank faculty over 
four years

UC 2030

In 2018 the UC and CCC systems entered 
into an agreement ŜƴǘƛǘƭŜŘ ά9ƴƘŀƴŎƛƴƎ 
{ǘǳŘŜƴǘ ¢ǊŀƴǎŦŜǊέ ǘƻ ƛƴŎǊŜŀǎŜ ŀŎŎŜǎǎ ǘƻ ŀ 
four-year college degree at UC for CC 
ǎǘǳŘŜƴǘǎ ŀƴŘ ŜƴǎǳǊŜ ǘǊŀƴǎŦŜǊ ǎǘǳŘŜƴǘǎΩ 
academic preparation and support. 
Under the MOU, CCC students who 
successfully complete one of the 21 UC 
Transfer Pathways and achieve the 
required GPA are guaranteed a place 
within the UC system. However, 
Associate Degree for Transfer (ADT) 
recipients still do not have an admission 
guarantee to the UC.

Enhancing Student Transfer

Source(s): The Campaign for College Opportunity  (2020); University of California (2018); University of California (2019)

Public postsecondary is addressing some barriers and inequities, 
however there is still room for growth (4 of 4)

https://collegecampaign.org/wp-content/uploads/2020/08/Higher-Education-in-California-An-Introduction-FINAL.pdf
https://www.universityofcalifornia.edu/sites/default/files/UC-CCC-MOU.pdf
https://www.universityofcalifornia.edu/news/uc-s-ambitious-plan-help-more-students-earn-degree
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A number ofkey stakeholder experience themes emerged from 
interviews and focus groups conducted across California (1 of 5)

Racial injustice combined with economic uncertainty and the 
removal of students from campus environments where they 
ƘŀǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ŀƴŘ ǎǳǇǇƻǊǘ ƛǎ ǘŀƪƛƴƎ ŀ ǘƻƭƭ ƻƴ ǎǘǳŘŜƴǘǎΩ 
sense of belonging. Students in focus groups wondered aloud, 
ά²Ƙŀǘ ƛǎ Ƴȅ ǇƭŀŎŜ ƛƴ ǘƘŜ ǿƻǊƭŘΚ !Ƴ L ƎƻƛƴƎ ǘƻ ōŜ ǿŜƭŎƻƳŜ ŀǘ 
ŎƻƭƭŜƎŜΚέ {ǘŀƪŜƘƻƭŘŜǊǎ ǊŀƛǎŜŘ ŎƻƴŎŜǊƴǎ ŀōƻǳǘ ǘƘŜ ǊƻƭŜ ƻŦ 
policing on campus, the prevalence of micro-aggressions and 
discrimination, instances of blatant racism, a lack of affirming 
and culturally responsive classrooms, and inadequate support 
for students to find community and belonging. It will take 
ongoing and consistent actionτincluding faculty and staff 
mindset shifts and professional developmentτto support all 
students, particularly racially minoritized students, along the 
path to and through college.

Students must meet basic needs in order to successfully engage in education. The pandemic has 
raised additional barriers to having these needs met, particularly for learners who were already 
experiencing disadvantage in the system. These needs include food, shelter, healthcare, mental 
health services, transportation, internet and device access, and emergency dependent care.

Key findings from our interviews across all five regions. . . 

1. The prevalence of 
racial injustice in higher 
education is a major 
barrier to student 
success.

2. The pandemic has 
exacerbated existing 
inequities in society, 
heightening barriers to 
students meeting their 
basic needs. 

Source(s) Education First Interviews (2020) 23

ά¢ƘŜǊŜ Ƴǳǎǘ ōŜ ŀ ŎƻƳƳƛǘƳŜƴǘ ǘƻ 
equityτdistribution of resources to 

address decades of disinvestmentτto 
bring justice to how this pandemic has 

disproportionately impacted 
ŎƻƳƳǳƴƛǘƛŜǎ ƻŦ ŎƻƭƻǊΦέ 
τLocal civic leader

ά{ǘǳŘŜƴǘǎ ŜȄǇŜǊƛŜƴŎƛƴƎ ǇƻǾŜǊǘȅ ŀǊŜ 
faced with choosing between going to 
school or working to support family 
and take care of siblingsτparents 
ŘƛŘƴΩǘ ƘŀǾŜ ǘƘŜ ƭǳȄǳǊȅ ǘƻ ǿƻǊƪ ŦǊƻƳ 
home. Many are essential workers, 

putting responsibility on older 
children to take care of siblings or 

ǿƻǊƪΦέ
τK-12 leader 
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Particularly for low-income students and students in more 
remote areas, access to the internet can be extremely 
challenging.In some places, connectivity is not available, and in 
all places, connectivity adds to family expenses. For families with 
multiple students, a higher level of bandwidth is needed to 
accommodate Kς12 learning and online college classes happening 
concurrently. In addition, homes must have multiple devices to 
effectively accommodate multiple learners engaged at the same 
time. While some colleges and universities tried to provide 
connectivity through wifi hotspots and by working with internet 
providers or extending service to school parking lots, each 
approach came with its own challenges, creating additional costs 
or inconvenience. Internet access and appropriate devices must 
ōŜ ŎƻƴǎƛŘŜǊŜŘ ŀ άōŀǎƛŎ ƴŜŜŘέ ŦƻǊ ǎǘǳŘŜƴǘǎ ǿƘƻ ǿƛǎƘ ǘƻ ǇǳǊǎǳŜ ŀƴ 
education in the 21st century. 

Due to the pandemic, many students lost on-campus social networks, personal and family 
income, access to housing and childcare, and learning supports like internet access, devices, 
and a quiet place to study. Some have experienced the severe illness and death of family and 
friends. Simultaneously, many students took on additional responsibilities at home. While 
students have been incredibly resilient in overcoming and persisting through these challenges, 
the combination of these stressors has been difficult for students to handle mentally and 
emotionally. Unfortunately, access to mental health services has been inconsistent for students 
due to a dramatic increase in demand, the challenges of services being offered in a virtual 
format, and lack of counselor diversity and cultural competency.

Key findings from our interviews across all five regions. . . 

3. The digital divide has 
been fully exposed and 
exacerbated by the 
pandemic.

4. The pandemic has 
ŘŜŜǇƭȅ ƛƳǇŀŎǘŜŘ ǎǘǳŘŜƴǘǎΩ 
mental and emotional 
health. 

Source(s) Education First Interviews (2020) 24

A number ofkey stakeholder experience themes emerged from 
interviews and focus groups conducted across California (2 of 5)

ά²ŜΩǾŜ ƪƴƻǿƴ ŦƻǊ ǘŜƴ ȅŜŀǊǎ ǘƘŀǘ 
the connectivity issue is a real 
barrier to learning. Suddenlyτ

with the pandemicτour 
ŜŘǳŎŀǘƻǊǎ ŀǊŜ ǎŀȅƛƴƎΣ ΨǿŜ Ƴǳǎǘ 
Řƻ ǎƻƳŜǘƘƛƴƎΦΩ ¢ƘŜ ƳŜǎǎŀƎŜ ƛǎƴΩǘ 
new. We turned our heads, and it 

ǿŀǎƴΩǘ ŀ ǇǊƛƻǊƛǘȅΦϦ 
τNonprofit organizationleader

άCƻǊ ǎǘǳŘŜƴǘǎΣ ǘƘŜȅ ŀŘƳƛǘ ǾŜǊȅ 
ǇǳōƭƛŎƭȅ ǘƘŀǘ ǘƘŜȅΩǊŜ ŜȄǇŜǊƛŜƴŎƛƴƎ 

depression because of what 
ǿŜΩǊŜ ƭƛǾƛƴƎ ǘƘǊƻǳƎƘΦ ²Ŝ ƘŀǾŜ 

virtual support for staff, but not 
ŜƴƻǳƎƘΦέ 

τHigher education leader
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The pandemic impacted industries dominated by Black and Latinx 
workers (e.g., tourism, construction, agriculture, manufacturing). 
Workforce experts believe that some of these industries may not fully 
recover to pre-pandemic levels due to increased reliance on technology 
and automation. This creates a need for speedy and agile workforce 
retraining and upskilling, and increases the importance of strong and 
direct connections between post-secondary education and the business 
community. Without them, California will lose critical talent, and families 
will miss out on the economic mobility they could have achieved.

The unpredictability of the virus and its effects causes leaders to hesitate on timelines for 
systemwide recovery. The availability of a vaccine, public health responses to the pandemic 
outbreaks, and new variants of the virus may influence recovery efforts across the state. Some 
institutions are choosing to maintain distance learning exclusively until conditions improve. For 
institutions operating on hybrid schedules, student compliance with social distancing guidelines 
is a key determinant of recovery.

Key findings from our interviews across all five regions. . . 

5. Some California 
industries may not fully 
recover from the 
pandemic, which will 
disproportionately 
impact students 
prioritized in this report.  

6. The unpredictable 
nature of the pandemicis 
a major factor that limits 
recovery efforts.

7. Decreased enrollment 
and budget cuts due to the 
pandemic exacerbate 
existing financial challenges 
and inequitiesin the higher 
education system. 

Source(s) Education First Interviews (2020) 25

A number of key stakeholder experience themes emerged from 
interviews and focus groups conducted across California (3 of 5)

v

Across and within the three segments, higher education stakeholders perceive that funding is 
inequitable, and express concern that the volatility and unpredictability of state budgets will 
exacerbate, rather than address, these challenges. 

v

ά¢Ƙƛǎ ǇŀƴŘŜƳƛŎ ƳŜŀƴǎ 
that some jobs are 

permanently lost. Not 
ŎƻƳƛƴƎ ōŀŎƪΦέ 

τHigher education leader 

ά²Ŝ Ŏŀƴƴƻǘ ǎŜǊǾŜ ƻǳǊ 
students quickly enough. 

There are not enough 
ǊŜǎƻǳǊŎŜǎ ǘƻ Ŧƛƭƭ ǘƘŜ ƎŀǇΦέ 
τHigher education leader 
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Qualifying for, applying to, and enrolling in a postsecondary institution is a 
complex, multiyear process. Because of this, students without a history of 
college-going in their familiesτstudents who are disproportionately low-
income, older, and from communities of colorτare at an inherent 
disadvantage. Many students are in need ofhigh-touch advising to meet 
admission requirements and navigate the admission and financial aid process, 
but existing resources in schools and the nonprofit sector are stretched thin. 
This challenge has been exacerbated by the pandemic. Students need clear 
post-secondary degree roadmaps to follow, as well as advising and data 
systems that support their success at every step of preparation and transition.

Students often do not see a clear connection between post-secondary programs and achieving 
their career goals. Career information and advising, degree pathways, credit for prior learning, 
mastery-based learning, internships and other work-based learning opportunities, and micro-
credentials are all approaches that can help students find their way through to post-secondary 
credentials and to gain valuable work experience along the way. Strengthening connections between 
higher education and employers is important to helping students prepare for and select in-demand 
Ƨƻōǎ ǘƘŀǘ ǿƛƭƭ ǎǳǇǇƻǊǘ ǘƘŜ ǎǘŀǘŜΩǎ ŜŎƻƴƻƳƛŎ ǊŜŎƻǾŜǊȅ ƛƴ ŀƴ ŜǉǳƛǘŀōƭŜ ŀƴŘ ǎǳǎǘŀƛƴŀōƭŜ ǿŀȅΦ 

Key findings from our interviews across all five regions. . . 

8. Connections between 
Kς12 and post-secondary 
education are not strong 
and pervasive enough to 
support successful 
transitions for all 
learners. 

9. Connections between 
higher education and the 
workforce are insufficient 
to meet the economic and 
workforce needs of 
California

Source(s) EdSource(2019); Education First Interviews (2020) 26

A number ofkey stakeholder experience themes emerged from 
interviews and focus groups conducted across California (4 of 5)

10. Lack of flexibility and 
coherence within the higher 
education systemcreates 
barriers to student success

Without a common course numbering system and comprehensive transfer policies, students 
struggle to transfer credits between institutions and to plan out a coherent roadmap to earning 
their degree. In addition, students find the process of applying for financial aidτand understanding 
ǿƘŀǘ ƛǘ ŘƻŜǎ ŀƴŘ ŘƻŜǎ ƴƻǘ ŎƻǾŜǊ ƻǳǘ ƻŦ ǘƘŜ ΨǘǊǳŜ Ŏƻǎǘ ƻŦ ŀǘǘŜƴŘŀƴŎŜΩτto be inaccessible. Policies 
intended to support students, such as the Fifty Percent Law, can limit the flexibility of institutions to 
tend to student needs (e.g., advising) and limit statewide transferability.

ά²Ŝ ƘŀǾŜ ŀ ƴŜǿ 
counselor who has been 

here for a year, but I 
ŘƻƴΩǘ ŘŜǇŜƴŘ ƻƴ ƘŜǊ 
ŀƴŘ LΩƳ ƴƻǘ ŎƻƳŦƻǊǘŀōƭŜ 
ŀǎƪƛƴƎ ƘŜǊ ǉǳŜǎǘƛƻƴǎΦέ
τHigh school student

άL ƴŜŜŘ ǳǎ ǘƻ ǘƘƛƴƪ ŀǎ 
ƻƴŜ ŜŎƻǎȅǎǘŜƳΧōŜ Ŏƻ-

dependent and not 
ƛƴŘŜǇŜƴŘŜƴǘΦέ 
τHigher education 

systems leader 

https://edsource.org/2019/california-finally-to-move-ahead-with-cradle-to-career-data-system/614220
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Without a statewide data system, it is difficult to know how 
students are moving through the education pipeline and how 
best to understand both regional and statewide needs. The 
Cradle-to-Career Data System will protect student privacy, support 
ƛƴǘǊǳǎƛǾŜ ŀŘǾƛǎƛƴƎΣ ŀƴŘ ƛƭƭǳǎǘǊŀǘŜ ǎǘǳŘŜƴǘǎΩ ƳƻǾŜƳŜƴǘ ŦǊƻƳ Yς12 
to post-secondary, as well as across the three post-secondary 
segments and into the workforce. To support students at scale, it 
is critical to have data that tracks student retention, completion, 
time to degree, level of attainment, and workforce engagement.

Students question whether the education they are receiving remotely will enable them to 
meet their career goals. They also perceive a lack of culturally responsive curricula and teaching 
practices, lack of flexibility in scheduling and assignments, and lack of empathy and engagement 
from their professors. Some students expressed that these concerns existed before the 
pandemic and have become worse under the switch to online classes. Because of this perceived 
mismatch between the cost of attending collegeτin both time and moneyτand the value of 
the education they are receiving, some students are re-evaluating whether they should invest in 
higher education at all and are considering dropping out permanently or stopping out until in-
person instruction resumes.

Key findings from our interviews across all five regions. . . 

11. The completion and 
implementation of the 
statewide longitudinal 
data systemwill be 
critical to system 
redesign.

ά¢ƘŜǊŜΩǎ ŀ ǊŜŀƭ ƴŜŜŘ ŦƻǊ ǘƘŜ 
post-secondary systems to get 

better about sharing data. 
Some systems are fragmented, 
but the state needs to figure 

out how to get the data to play 
ǘƻƎŜǘƘŜǊΦέ

τHigher education leader

ά¢ƘŜ ƛƴǎǘǊǳŎǘƻǊǎ ǎƘƻǳƭŘ ōŜ 
expected to perform at their 
best level like they expect the 
students to do. We need to get 
ǿƘŀǘ ǿŜΩǊŜ ǇŀȅƛƴƎ ŦƻǊΗέ
τCollege student 

12. Because of the 
challenges of remote 
instruction, some students 
have come to believe that 
higher education is no 
longer worth the time, 
expense, and effort.

Source(s) EdSource(2019); Education First Interviews (2020) 27

A number ofkey stakeholder experience themes emerged from 
interviews and focus groups conducted across California (5 of 5)

https://edsource.org/2019/california-finally-to-move-ahead-with-cradle-to-career-data-system/614220


Statewide COVID-19 Impact2 l
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COVID-19 has disproportionately affected the Latinx population in 
California, with Latinx residents comprising 39% of the population 
but 59% of the COVID-19 cases and 47% of the deaths

Source(s): CA Department of Public Health (2020); California Healthcare Foundation (2017); NPR 
Interview with Michel Martin (2020); National Immigration Law Center (2020) 
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In Imperial County, for example, 
an estimated 95% of deaths are 
Latinx residents. 

These rates may be partially 
explained by Latinx residents 
being over-represented in low-
wage, in-person work deemed 
άŜǎǎŜƴǘƛŀƭέ during the pandemic, 
like grocery store and warehouse 
workers. 

Additionally, Latinx residents may 
be suffering from a weaker social 
safety netthan other residents:
ÁLatinx residents comprise over 

half of uninsuredCalifornia 
residents. 

ÁMany undocumented 
immigrants are not eligible for 
unemployment benefits.

ÁThe CARES act for coronavirus 
relief excludes many 
undocumented immigrantsand 
members of their households.

Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some 
Řŀǘŀ ǎƻǳǊŎŜǎ ǎǘƛƭƭ ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ 
from the original data source in order to maintain fidelity to the data, for example, in the graph above.

https://www.chcf.org/wp-content/uploads/2017/12/PDF-CaliforniaUninsuredDec2016.pdf
https://www.npr.org/2020/07/18/892669572/the-coronavirus-outsized-impact-on-californias-latino-communities
https://www.nilc.org/2020/06/25/2-bills-1st-step-to-address-exclusion-of-imm-families-from-covid-relief/
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The pandemic is ushering in a recession which could significantly 
impact schooling and employment in California for years to come

Source(s): California Student Aid Commission (2020); LA Times (2020); EdWeek(2020); EdSource(2020); 
EdSource(2020); California Department of Finance (2020); Education First Interviews

From March to the end of July, California experienced a dramatic increase in unemployment, paying 50 billion in 
unemployment benefits and processing 8.7 million claims. The state faces a $54.3 billion dollar shortfall and 
plunging revenues. 

71% of California college students have reported losing some or all of their income due to COVID-19.

Swelling Unemployment and Budget Shortfall

State Funding Cuts for Higher Education

DƻǾŜǊƴƻǊ bŜǿǎƻƳΩǎ ǎǘŀǘŜ ōǳŘƎŜǘ preserves spending for K12 schools for the next year with some additional 
CARES act funding for districts to address learning loss. This budget includes $12.9 billion in deferrals: 
ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘǎ Ŏŀƴ ǎǇŜƴŘ ƳƻǊŜ ǘƘŀƴ ǘƘŜȅΩƭƭ ōŜ ŦǳƴŘŜŘ ŦƻǊ ŀƴŘ ǿƛƭƭ ǊŜŎŜƛǾŜ ǇŀȅƳŜƴǘ ƛƴ C¸ нлнм-22. About 
half of these deferrals would be mitigated by potential federal coronavirus funding.

State funding for UC is cut by $471.6 million and CSU faces a $498.1 million cut, while funding is preserved 
for community colleges.If federal coronavirus funding materializes, these UC and CSU cuts could be 
avoided. 

Higher education leaders in the UC and CSU systems suggest that existing inequities in funding across UC 
and CSU are exacerbated by the pandemic. Colleges also face financial losses outside of state funding 
including student housing, parking and bookstore revenue and new expensesto support virtual learning and 
on-campus safety for students and employees. For example, UC Riverside is predicting a $45-50 million loss 
to their bottom line for this school year (in addition to state funding cuts), and CSU San Bernardino is 
predicting a $25 million loss. 

K12

Higher 
Ed

https://www.csac.ca.gov/sites/main/files/file-attachments/2020_covid19_student_survey.pdf?1594172054
https://www.latimes.com/california/story/2020-07-28/california-coronavirus-unemployment-benefit-congress
https://www.edweek.org/ew/articles/2020/06/03/how-districts-states-can-survive-the-covid-19.html?utm_source=LPI+Master+List&utm_campaign=06d8455f2d-LPIMC_InTheNews_2020820&utm_medium=email&utm_term=0_7e60dfa1d8-06d8455f2d-74102253
https://edsource.org/2020/california-state-university-faces-more-than-300-million-in-coronavirus-related-losses/630905
https://edsource.org/2020/newsom-reaches-agreement-with-california-legislature-on-state-budget/634266
http://www.ebudget.ca.gov/budget/2020-21EN/#/BudgetSummary
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{ǘǳŘŜƴǘǎΩ ōŀǎƛŎ ƴŜŜŘǎ ǿŜǊŜ ŀ ƳŀƧƻǊ ŎƘŀƭƭŜƴƎŜ ōŜŦƻǊŜ /h±L5-19 and 
their concern about these needs has significantly grown

Source(s):  California Student Aid Commission (2020) 

Concern About:

Percentage of college students

The number of students reporting 
άŀ ƭƻǘέ ƻŦ ŎƻƴŎŜǊƴ ŀōƻǳǘ ǇŀȅƛƴƎ ŦƻǊ 
housing and food, paying for 
tech/internet, caring for family 
members, and personal 
health/well -being has more than 
tripled since the pandemic. 

Many students who before were 
not at all concerned about their 
basic needs are now finding 
themselves concerned.

Image: California Student Aid Commission (2020) 

https://www.csac.ca.gov/sites/main/files/file-attachments/2020_covid19_student_survey.pdf?1594172054
https://www.csac.ca.gov/sites/main/files/file-attachments/2020_covid19_student_survey.pdf?1594172054
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Compared to the rest of the U.S., California stands out with 82% of colleges 
planning an online or hybrid approach as opposed to in-person this fall. 
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With online learning 
comes new challenges 
and opportunities, for 
ŜȄŀƳǇƭŜΧ 

Á Ensuring students have 
internet connectivity

Á Supporting faculty and staff on 
and off campus

Á Synchronousand
asynchronousclasses

Á Providingselecton-campus 
housingfor a smaller number 
of high-need students

Á Determining a small 
percentage of courses that 
necessitate some in-person 
learning

Á Providingmental health 
services and other social 
services to students who are 
not on campus

COVID-19 has challenged higher education institutions and students 
in California to think differently about the college experience (1 of 2)

https://www.csac.ca.gov/sites/main/files/file-attachments/2020_covid19_student_survey.pdf?1594172054
https://www.ppic.org/blog/college-plans-during-covid-19/


33

COVID-19 has challenged higher education institutions and students 
in California to think differently about the college experience (2 of 2)

Source(s):  California Student Aid Commission (2020); Public Policy Institute of California (2020)

Most college-boundCalifornia high school graduates 
are concerned about online classes, their finances, 
and staying close to home. While most still plan to 
go to college, some students are changing which 

type of institution they plan to enroll in.

8 in 10college-bound high school graduates are concerned about 

taking online classes.

7 in 10 are concerned about their personal and family financial 

situations.

1/3 of high school graduates express concern about attending a 

college far from home. This is evidenced in real shifts in enrollment 
below, with many students changing their plans from UC or CSU 
(~6% cumulative decrease) to CCC (~6% increase).

The vast majority of current California college 
students report concern about online classes and 

finances, but still plan to continue attending college  
this fall. Wherethey attend may change.

9 in 10 CA college students report concern about the 

shift to online classes.

8 in 10 CA college students have changed some 

aspect of their college plans or are still uncertain. 
Since COVID-19 there has been a five-fold increase in 
the rate of uncertainty about wherestudents will 
continue their studies in the fall.

CA college students report drastically higher levels of 
stress and concern since COVID-19, including concern 
for caring for family members, taking full class loads, 
and personal health/well-being, as well as the costs of 
tuition and fees, housing, food, transportation, 
tech/Internet and healthcare.

Despite concerns and uncertainty, only 2.4% of 
current college students report that they will not
attend college in the fall.
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https://www.csac.ca.gov/sites/main/files/file-attachments/2020_covid19_student_survey.pdf?1594172054
https://www.ppic.org/blog/college-plans-during-covid-19/
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¢ƻ ƛŘŜƴǘƛŦȅ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ /ŀƭƛŦƻǊƴƛŀΩǎ ǇƻǎǘǎŜŎƻƴŘŀǊȅ ǎȅǎǘŜƳ 
to recover with equity, it is important to look not just at the state 
but also to understand diverse regional conditions and experiences

Region Counties

Bay Area Alameda, Contra Costa, Marin, Napa, 
San Francisco, San Mateo, Santa 
Clara, Santa Cruz, Solano, Sonoma

San Joaquin 
Valley

Fresno, Kern, Kings, Madera, Merced, 
San Joaquin, Stanislaus, Tulare

Los Angeles Los Angeles

Inland Empire Riverside, San Bernardino

Imperial Valley Imperial
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The Bay Area has the highest proportion White and Asian 
populations, the highest educational attainment and lowest 
unemployment of the 5 regions
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Source(s): U.S. CensusBureau, CurrentPopulation Survey 2013-2018;CA Department of Education 
(2018); U.S. Census Bureau, American Community Survey 2018 36

Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some data sources still 
ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ ŦǊƻƳ ǘƘŜ ƻǊƛƎƛƴŀƭ Řŀǘŀ ǎƻǳǊŎŜ ƛƴ ƻǊŘŜǊ 
to maintain fidelity to the data, for example, in the graph above.
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Black, Latinx and older students attend community colleges at 
higher rates than other students in the Bay Area
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10 Fastest Growing Occupations in the Bay Area
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Distribution of Undergraduates at Bay 
Area Institutions by Age
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Occupation Education Required % Change

Solar Photovoltaic Installers High school diploma or equivalent 119%

Taxi Drivers and Chauffeurs No formal educational credential 55%

Software Developers, Applications Bachelor's degree 43%

Nurse Practitioners Master's degree 37%

Couriers and Messengers High school diploma or equivalent 36%

Diagnostic Medical Sonographers Associate's degree 35%

Home Health Aides High school diploma or equivalent 33%

Information Security Analysts Bachelor's degree 33%

Market Research Analysts and Marketing SpecialistsBachelor's degree 33%

Personal Care Aides High school diploma or equivalent 33% Source(s): U.S. Department of Education, Integrated Postsecondary Education Data 
System, Full-Year Enrollment Survey 2018; U.S. Department of Education, 

Integrated Postsecondary Education Data System, Fall Enrollment Survey; CA 
Employment Development Department  

Note: Regional information is based on Metropolitan Statistical Areas (MSAs). As a result, it may undercount occupations fromrural sections of the 
regions that are not part of an MSA. Occupations were excluded if the base year employment did not exceed 1,500.
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Conversations in the Bay Area revealed support for streamlined 
ŀǇǇǊƻŀŎƘŜǎ ǘƻ ŀŘŘǊŜǎǎƛƴƎ ǿƻǊƪƛƴƎ ŀŘǳƭǘ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ

1.  Students focus on basic needs during the pandemicτless attention to distance           
learning 

2.  Housing affordability and study environments affect student success 

оΦ  5ƛǎǘŀƴŎŜ ƭŜŀǊƴƛƴƎ ƛǎ ƴƻǘ ƳŜŜǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΦ bƻƴǘǊŀŘƛǘƛƻƴŀƭ ǎǘǳŘŜƴǘǎ ƴŜŜŘ
flexibility to manage multiple priorities, including learning.   

4.  Lack of internet connection to low income housingτeven though broadband is more
widely available in the regionτis a barrier to online learning 

рΦ  IƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƭŜŀŘŜǊǎ ǎŜŜ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǎǘǳŘŜƴǘǎΩ ŘŜƳŀƴŘ ŦƻǊ ƳŜƴǘŀƭ  ƘŜŀƭǘƘ
during the pandemic 

6.  Most stakeholders want real-time student data reporting systemsτstudents vanish       
in a decentralized model 

7.  System bureaucracies frustrate stakeholders, constraining institutional supports and
student access to higher education

8.  Colleges and universities need speed and agility to keep pace with workforce  
demands 

фΦ  ²ƻǊƪŦƻǊŎŜ ǎǘŀƪŜƘƻƭŘŜǊǎ ǘƘƛƴƪ ǘƘŜ ǊŜƎƛƻƴΩǎ ǊŜƭƛŀƴŎŜ ƻƴ ǘŜŎƘƴƻƭƻƎȅ-driven industries 
will disproportionately impact Black and Latinx workers 

Source(s): Education First Interviews (2020) 38
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COVID has caused 
students to focus on 
securing their most 

basic needs; 
unemployment and 
financial constraints 
make them choose 
between work and 

school
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Students face living 
conditions that are not 

conducive to online 
learning ςhousing 

insecurity marked by 
lack of affordable 

units, little or no quiet 
space to study and 
limited childcare

39Source(s): Education First Interviews (2020)
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COVID-19 is exacerbating existing student inequitiesτfood 
insecurity, access to affordable housing, technology and mental 
health services

"Students aren't going to 
be able to participate 
and be productive 
learners until those basic 
needs are met-schools 
have to help with that. 
My concern is our 
students are continuing 
to fall through the cracks 
and COVID is creating 
ŜǾŜƴ ōƛƎƎŜǊ ŎǊŀŎƪǎ ƴƻǿΦέ

ά¢ƘŜ Ŧƛƴŀƭ ǘƘƛƴƎ ƛǎ ǘƻ ǊŜŎƻƎƴƛȊŜ 
ȅƻǳ ŎŀƴΩǘ ƭŜŀǊƴ ƛŦ ȅƻǳ ŎŀƴΩǘ ŜŀǘΦ 
wƛƎƘǘ ƴƻǿ ǿŜΩǊŜ ǎŜŜƛƴƎ ǘƘƛǎ 
phenomenon where students are 
dropping out of their education 
because they need to work to 
support their families.Providing 
affordable housing and food that 
a student needs to live is also a 
ǿŀȅ ǘƻ ƛƴŎǊŜŀǎŜ ǊŜǘŜƴǘƛƻƴΦέ

άaƻǊŜ ǎǘǳŘŜƴǘǎ ŀǊŜ 
reaching out asking for 
assistance for local 
benefitsτCalFresh, 
unemployment,etc. The 
ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴ LΩƳ 
most concerned about is 
Latinx, African American, 
Southeast Asian students 
because they are more 
ƛƳǇŀŎǘŜŘΦέ

Local Civic Leader Nonprofit Leader Nonprofit Leader 

ά²Ŝ ƘŜŀǊŘ ŦǊƻƳ 
students: Ψ¦ƴƭŜǎǎ ȅƻǳ 
can take care of my 
ŎƘƛƭŘǊŜƴΣ L ŎŀƴΩǘ Řƻ ŀƴȅ 
ƳƻǊŜ ŀǎ ŀ ǎǘǳŘŜƴǘΦΩ A lot 
of our students who are 
first generation, low-
income parents are 
needing to prioritize 
ǘƘŜƛǊ ƪƛŘǎΦέ 

ά¢ƘŜ ǎǘǳŘȅ ŜƴǾƛǊƻƴƳŜƴǘ ƛǎ 
different. Many students 
ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ōŜ 
in a room and study on 
their own. I think the 
learning environments are 
going to be challenges that 
impact lower income people 
ƻŦ ŎƻǳǊǎŜΦέ

άLǘ ǿƻǳƭŘ ōŜ ƎƻƻŘ ƛŦ ƘƻǳǎƛƴƎ 
prices could moderate. Lowest 
income people had the greatest 
gains in the last few years on a 
percentage basis, not real 
dollar. Cost of living, on the 
other hand, those percentages 
ǿŜǊŜ Ƨǳǎǘ ŀōƻǳǘ ǿƛǇŜŘ ƻǳǘΦέ 

Nonprofit Leader Higher Education Leader Economic Development Partner 
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Students feel online 
learning expectations 
are misaligned to their 

current realtiesτ
nontraditional 

students need more 
empathy and support 

to succeed 
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A lack of access to the 
internet, technology, 

and tools that support 
distance learning 

continue to have a 
negative impact on 

student success

40Source(s): Education First Interviews (2020)
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Students are unsatisfied with the quality of distance education and 
need additional support to succeedτinternet access inequities 
exacerbate online learning challenges 

ά¢ŜŀŎƘŜǊǎ ǎŀȅ ǘƘŜȅ 
understand and that 
ǿŜΩǊŜ ƎƻƛƴƎ ǘƘǊƻǳƎƘ ŀ 
ƭƻǘΣ ōǳǘ ƛǘΩǎ ƭƛƪŜΣ ƴƻ ȅƻǳ 
ŘƻƴΩǘΣ ōŜŎŀǳǎŜ every 
time I ask for an 
extension you treat me 
ƭƛƪŜ LΩƳ ŀǎƪƛƴƎ ŦƻǊ ŀƴ 
arm. There is just no 
ŜƳǇŀǘƘȅΦέ

ά/ƭŀǎǎŜǎ ŀǊŜ ƻƴƭȅ ƻŦŦŜǊŜŘ ŀǘ 
certain times and your children 
are in school 8-3:30. I have a high 
schooler plus younger children 
who need to have an adult sitting 
next to them doing schooling 
online. ²Ŝ ǘƘƻǳƎƘǘ ǿŜΩŘ ƘŀǾŜ 
asynchronous learning and 
recorded lectures. What about 
parents and students who are in 
ǎŎƘƻƻƭ ŘǳǊƛƴƎ ǘƘŜ ŘŀȅΚέ 

άThe professors are 
adding extra assignments, 
so we asked how is this 
being communicated? 
What about student 
parents dealing with 
responsibilities like taking 
care of parents, siblings, 
and children? They had no 
ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŀǘΦέ

Student 

ά¢ƘŜ ǎǘŀǘŜ Ŏŀƴ ǇǊƻǾƛŘŜ 
learning hubs where 
students can access 
internet in safe place. 
Institutions need more 
encouragement or 
standardization for our 
most vulnerable 
ǎǘǳŘŜƴǘǎΦέ

άIƻǿ Řƻ ǿŜ ǳǎŜ ǘƘƛǎ 
moment where we have 
never had bigger 
motivation to get people  
connectedand learn the 
ǎƪƛƭƭǎ ƻŦ ŎƻƴƴŜŎǘƛǾƛǘȅΚ LǘΩǎ 
one thing to drop a 
computer at their doorstep, 
but we also have to teach 
ǘƘŜƳ Ƙƻǿ ǘƻ ǳǎŜ ƛǘΦέ

ά/h±L5 ƳŀŘŜ ƳƻǊŜ ǾƛǎƛōƭŜ ǘƘŜ 
lack of equity around access 
and digital technology. Online 
space is an incredible way to 
increase opportunity for 
students and may grow equity 
ƎŀǇǎ ƛŦ ǿŜ ŘƻƴΩǘ ƛƴǾŜǎǘ ƛƴ ǘƘŜ 
infrastructure to get people 
ŀŎŎŜǎǎΦέ 

Local Civic Leader Economic Development Partner 

Student Student 

Local Civic Leader 
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report students requiring 
more mental health 
support and services 

than ever before
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System stakeholders 
want better student data 

systemsτlagging 
transfer data, stringent 

privacy laws, lack of 
comprehensive data 
sharing agreements 
between K12 and 

postsecondary 
institutions are impeding 

intersegmental 
coherence 

ά/ƻƳƛƴƎ ƻǳǘ ƻŦ ǘƘƛǎ ǎƛǘǳŀǘƛƻƴΣ 
there will be a lot of challenges 
students face. We should be 
prepared to address that issue 
on campus and in the 
community. There will be an 
appropriate demand for mental 
health services that will be 
ōŜȅƻƴŘ ǘƘŜ ƭŜǾŜƭ ǿŜΩǾŜ ǎŜŜƴ 
before."
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Lƴǎǘƛǘǳǘƛƻƴǎ ŦŀŎŜ ƘƛƎƘŜǊ ŘŜƳŀƴŘ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ŀŎŎŜǎǎ ǘƻ ƳŜƴǘŀƭ 
health services. Data systems remain challenging for tracking 
students through the education pipeline. 

Source(s): Education First Interviews (2020)

Economic Development Partner

ά²Ŝ ŀǎƪŜŘ ǎǘǳŘŜƴǘǎ ǿƘŀǘ ǘƘŜȅ 
needed, and the number one item 
was mental health. We hired 
mental health student 
ambassadors to spread the word 
that help was available. Several 
students contacted us that they 
were suicidal, and ǘƘŜȅ ŘƛŘƴΩǘ ƘŀǾŜ 
a safe, confidential space to talk 
ŀōƻǳǘ ƛǘ ŦǊƻƳ ǘƘŜƛǊ ƘƻƳŜΦέ

Economic Development Partner

άaŜƴǘŀƭ ƘŜŀƭǘƘ 
needs, emotional 
transition needsτ
people are 
showing up and 
doing their best at 
work, but I see 
people taxed in a 
ǿŀȅ ǘƘŜȅ ƘŀǾŜƴΩǘ 
ōŜŜƴ ōŜŦƻǊŜΦέ

Nonprofit Leader 

άLΩǾŜ ǿƻǊƪŜŘ ƛƴ ŀƭƭ 
different regions. It was 
almost agreed upon that 
you put in on a flash 
drive and hand it to 
someone versus the data 
being available 
ŜƭŜŎǘǊƻƴƛŎŀƭƭȅΦέ

Nonprofit Leader

άLǘ ǘŀƪŜǎ ŀ ǿƘƛƭŜ ŦƻǊ ǘƘŜ 
transfer data to catch up. If 
we're not doing an 
articulation, then we must 
wait until at least a year, if 
not two years before we can 
get data. This year we were 
reporting for a cohort that 
completed three to four years 
ago. The lag time is a little 
ǊƻǳƎƘΦέ

ά¢ƘŜǊŜΩǎ ŀ ǊŜŀƭ ƴŜŜŘ ŦƻǊ ǘƘŜ 
postsecondary systems to get 
better about sharing data. 
Some systems are 
fragmented, but the state 
needs to figure out how to get 
the data to play together. If 
any state can figure that out, 
it should be California, but 
ǿŜΩǊŜ ōŜƘƛƴŘ ƻǘƘŜǊ ǎǘŀǘŜǎΦέ

Nonprofit Leader Higher Education Leader
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Lengthy, complex 
processes discourage 

students from applying 
for financial aid. Higher 
education leaders feel 

constrained by 
emergency funding 

regulations.
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Economic development  
partners express 

worries about the 
lengthy process for 

implementing changes 
within the 

postsecondary 
education system and  
bottlenecks that delay 
equity for vulnerable 

students  

ά/ŀƭƛŦƻǊƴƛŀ ŎƻǳƭŘ ǎƛƳǇƭƛŦȅ 
the process for receiving 
the Cal Grant. The state 
ŘƻŜǎƴΩǘ ƘŀǾŜ ŀ ǎŜǇŀǊŀǘŜ 
form, but many California 
students will get pinged to 
add information through 
ǘƘŜ ǾŜǊƛŦƛŎŀǘƛƻƴ ǇǊƻŎŜǎǎΦέ
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System stakeholders identify obstacles impeding intersegmental 
coherence and creating equity barriers (1 of 2)

Source(s): Education First Interviews (2020)

άL ƪƴƻǿ ǘƘŜ ǎǘŀǘŜ ƛǎ ǎǘǊǳƎƎƭƛƴƎ 
for money, but can you find 
efficiencies in reducing the 
bureaucratic burden of 
administering these programs 
and find efficiencies through 
distance learning 
opportunities?I know that in 
other parts of the stateτnot in 
urban centersτthat would be 
ƎŀƳŜ ŎƘŀƴƎƛƴƎΦέ 

K12 Leader 

άL ǿƻǳƭŘ look at all of the 
tasks students have to do 
to apply for, get accepted 
into, and secure the 
funding to pay tuition and 
living expenses. How we 
can reduce the number of 
steps and hours that this 
student took to just get 
ƛƴǘƻ ǎŎƘƻƻƭΚέ 

Local Civic Leader

ά! Ǉŀƛƴ Ǉƻƛƴǘ ŦƻǊ ŀ ƭƻƴƎ ǘƛƳŜτcommunity 
ŎƻƭƭŜƎŜǎ ŎŀƴΩǘ ŀŘŀǇǘ Ŧŀǎǘ ŜƴƻǳƎƘΦIt's time 
ŦƻǊ ǇƻǎǘǎŜŎƻƴŘŀǊȅ ǘƻ ƎŜǘ ŎƭŜŀǊ ƻƴ ǿƘŀǘ ƛǘΩǎ 
ƎƻƻŘ ŀǘ ŀƴŘ ǿƘŀǘ ƛǘΩǎ ƴƻǘ ƎƻƻŘ ŀǘΦ 
Community colleges chase the elusive 
credential program that will meet 
employer needs, butby the time it gets 
ǎŜǘ ǳǇ ƛǘΩǎ ǘƻƻ ƭŀǘŜΦέ

άtǊƻƎǊŀƳƳƛƴƎ ƛƴ ǇǳōƭƛŎ ŎƻƳƳǳƴƛǘȅ ŎƻƭƭŜƎŜǎ 
ƛǎƴΩǘ ŎƻƴƴŜŎǘŜŘ ǘƻ ǘƘŜ ŜƳǇƭƻȅƳŜƴǘ 
community. We have to stand up degree 
programs or certificate programs faster in a 
way that shifts needs.Business moves fast, 
ōǳǘ ƎƻǾŜǊƴƳŜƴǘ ŘƻŜǎƴΩǘ ƳƻǾŜ ŦŀǎǘΦέ 

Economic Development Partner Economic Development Partner 
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Some stakeholders believe 
the loss of manufacturing 
ƧƻōǎΣ ǘƘŜ ǇŀƴŘŜƳƛŎΩǎ 

impact on minority-owned 
small businesses, and the 
ǊŜƎƛƻƴΩǎ ŘŜǇŜƴŘŜƴŎŜ ƻƴ 
technology-based work 
will have a significant 
impact on long-term 
recovery effortsτ
disproportionately 

impacting Black and Latinx 
workers 
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System stakeholders identify obstacles impeding intersegmental 
coherence and creating equity barriers (2 of 2)

Source(s): Education First Interviews (2020)

ά²ŜϥǊŜ ǿƻƴŘŜǊƛƴƎ ŀōƻǳǘ ǘƘŜ .ŀȅ !ǊŜŀΩǎ 
economic reliance on the technology 
sectorand how interwoven our economy is 
with globalization. We see all these 
workers working remotely for up to a year. 
Iƻǿ Ƴŀƴȅ ǇŜƻǇƭŜ ǿƛƭƭ ŎƻƳŜ ōŀŎƪΚέ 

ά²ŜΩǊŜ ŀƭǎƻ ƭƻƻƪƛƴƎ ŀǘ ǘƘŜ ǎǘǊŜƴƎǘƘ ƻŦ 
small businesses and how critical they are. 
Ƙƻǿ ŎǊǳǎƘŜŘ ǘƘŜȅΩǾŜ ōŜŜƴ ǘƘǊƻǳƎƘ /h±L5Σ 
particularly those led by people of color. 
Those businesses are more likely to hire 
other people of color than corporate 
ŎƻƳǇŀƴƛŜǎΦέ 

Economic Development Partner Economic Development Partner 
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The San Joaquin Valley is majority Latinx, has nearly half the BA 
attainment rate of the Bay Area and nearly 3x times the 
unemployment rate (the highest unemployment of the 5 regions)

29%unemployment

California: 15% unemployment

52%

33%
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2%
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San Joaquin Valley

Distribution of San Joaquin Valley Population by 
Race/Ethnicity

Two or more races

Asian/Pacific Islander

American Indian and
Alaska Native

African American

White

56%

22%

30%

38%
33% 33%

51%
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Percentage of San Joaquin Valley High School 
Students Meeting A-G Eligibility Requirements

24% 27% 23%

9% 12%
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21% 21%

8%

21%
13%

84%

42%
34%

0%

20%

40%

60%
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Less than
HS Diploma

HS Diploma
or

Equivalent

Some
College, No

Degree

Associate's
Degree

Bachelor's
Degree

Graduate
Degree

High School
Diploma or

Higher

Associate's
Degree or

Higher

Bachelor's
Degree or

Higher

San Joaquin Valley Population Aged 25 and Older 
by Highest Level of Education Attained

San Joaquin Valley California 44

Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some data sources still 
ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ ŦǊƻƳ ǘƘŜ ƻǊƛƎƛƴŀƭ Řŀǘŀ ǎƻǳǊŎŜ ƛƴ ƻǊŘŜǊ 
to maintain fidelity to the data, for example, in the graph above.

Source(s): U.S. CensusBureau, CurrentPopulation Survey 2013-2018;CA Department of Education 
(2018); U.S. Census Bureau, American Community Survey 2018
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Students in the San Joaquin Valley attend community college at a 
much higher rate than other regions

4% 11% 11% 7% 7% 10%

30%
0% 8%

6% 3% 3% 2% 3% 3%
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12% 3%

68%
74% 73%

75% 77% 72%
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Distribution of Undergraduates at San Joaquin Valley 
Institutions by Race/Ethnicity and Type of Institution
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87%
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Distribution of Undergraduates at San 
Joaquin Valley Institutions by Age and 

Type of Institution

Private For-profit Private Non-profit Community Colleges CSU UC

67% 67%
82%

98%

72%

33% 33%
18%

2%

28%
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100%

Private For-
profit

Community
Colleges

CSU UC All
Institutions

Distribution of Undergraduates at San 
Joaquin Valley Institutions by Age

Age 24 and Younger Age 25 and Older

10 Fastest Growing Occupations in the San Joaquin Valley

Occupation Education Required % Change
Personal Care Aides High school diploma or equivalent 43%

Medical Assistants Postsecondary non-degree award 33%

Market Research Analysts and Marketing SpecialistsBachelor's degree 27%

Cement Masons and Concrete Finishers No formal educational credential 26%
Laborers and Freight, Stock, and Material Movers, 
Hand No formal educational credential 25%
Heating, Air Conditioning, and Refrigeration 
Mechanics and Installers Postsecondary non-degree award 25%

Medical and Health Services Managers Bachelor's degree 24%
First-Line Supervisors of Helpers, Laborers, and 
Material Movers, Hand High school diploma or equivalent 24%

Plumbers, Pipefitters, and Steamfitters High school diploma or equivalent 24%

Painters, Construction and Maintenance No formal educational credential 24%

Note: There were no private non-profit respondents in the San Joaquin Valley.

Source(s): U.S. Department of Education, Integrated Postsecondary Education Data 
System, Full-Year Enrollment Survey 2018; U.S. Department of Education, Integrated 

Postsecondary Education Data System, Fall Enrollment Survey; CA Employment 
Development Department  

45
Note: Regional information is based on Metropolitan Statistical Areas (MSAs). As a result, it may undercount occupations fromrural sections of the 
regions that are not part of an MSA. Occupations were excluded if the base year employment did not exceed 1,500.



46

Conversations in the San Joaquin Valley underscore the power of 
collaboration and opportunities to improve the student experience

1.  Students want more engagement in their distance learning experience

2.  Food insecurity, poverty and unemployment distract students from 
education 

3.  The digital divide is not isolated to access in rural regionsτ
infrastructure availability and capacity play a key role in connectivity 

4.  Students are falling through system cracks, increasing the need for 
centralized data reporting 

5.  Shrinking budgets and strict spending regulations limit institutional 
efforts aimed at promoting equity 

6.  Staffing issues and complicated enrollment processes stifle dual        
enrollmentτadding more obstacles to early college access

7.  Economic development leaders fear regional industries may not fully
recover, disproportionately impacting Black and Latinx students 

8.  A mechanical revolution of the farming industry looms, stakeholders  
fear workforce impacts

Source(s): Education First Interviews (2020)
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Students are focused 
on securing basic 
needs during the 

pandemic. Poverty, 
increased 

unemployment, food 
insecurity and housing 
insecurity distract their 
attention from online 

learning.
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tŀǊŜƴǘǎ ŘƻƴΩǘ Ŧǳƭƭȅ 
understand the time 

commitment distance 
learning requireτ
creating competing 

priorities that interfere 
with learning activities 

47Source(s): Education First Interviews (2020)
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The challenges of meeting basic needs combined with additional 
responsibilities at home, has created a layering of student 
pressures 

άL ƘŀŘ ǘƻ ƳƻǾŜ ŀƴŘ LΩƳ 
trying to find a new place. 
.ǳǘ ƛǘΩǎ ǎƻ ƘŀǊŘ ǿƛǘƘ ǘƘŜ 
moratorium on rent. I had to 
get my mom to co-sign for 
ƳŜΦ LΩƳ ƎƻƛƴƎ ǘƻ ƘŀǾŜ ǘƻ 
work extra hours and 
hopefully I can make ends 
meet. I think I will, but ƛǘΩǎ 
Ƨǳǎǘ ƳƻƴŜȅ ƛǎǎǳŜǎΦέ

άLΩǾŜ ǘŀƪŜƴ ŎƭŀǎǎŜǎ ƛƴ ǘƘŜ ŎŀǊ 
because the microphone on 
my computer broke. So, for 
the past one and half 
ƳƻƴǘƘǎ LΩǾŜ ōŜŜƴ ǳǎƛƴƎ Ƴȅ 
phone to complete my 
classworkand attend Zoom 
ƳŜŜǘƛƴƎǎΦέ 

ά{ƛƴŎŜ /h±L5Σ LΩǾŜ ƭƻǎǘ ǘǿƻ 
income streams, and have 
had to move back and take 
care of my siblings. LΩǾŜ 
suffered from food 
insecurity, so COVID has 
ōŜŜƴ ŘƛŦŦƛŎǳƭǘΦέ

άaȅ ǇŀǊŜƴǘǎ ŜȄǇŜŎǘ ŀ ƭƻǘ 
from me. Being at home 
ƳŜŀƴǎ ǘƘŀǘ LΩƳ ƴƻǘ ŀǘ 
school, so they think I can 
still take care of all the 
responsibilities. I have to 
be at home to learn and
they have the same 
ŜȄǇŜŎǘŀǘƛƻƴǎ ŀǎ ƛŦ LΩƳ ƻƴ 
breakτƳȅ ǇŀǊŜƴǘǎ ŘƻƴΩǘ 
ǊŜŀƭƭȅ ƎŜǘ ƛǘΦέ 

άLΩƳ ŀ ŦƛǊǎǘ-generation student. I tell 
Ƴȅ ǇŀǊŜƴǘǎ LΩƳ ƎƻƛƴƎ ǘƻ ōŜ ƛƴ ŎƭŀǎǎΣ 
ōǳǘ ǘƘŜȅ ŦƻǊƎŜǘ ƻǊ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘΦ 
Even though I meet with a class 
every week, my parents will 
randomly come in and open the 
ŘƻƻǊΦ LǘΩǎ ƴƻǘ ǘƘŜƛǊ ŦŀǳƭǘΣ ōǳǘ ƛǘΩǎ ƘŀǊŘ 
to transition. They always want me 
to do things around the house when 
LΩƳ ƛƴ Ŏƭŀǎǎ ŀƴŘ ǘƘŀǘΩǎ ŎƘŀƭƭŜƴƎƛƴƎ 
ǘƻƻΦέ

άEven though I feel 
stressed about my 
classes right now, I still 
need to graduate on 
time. If I don't 
graduate on time 
that's something 
that's very frowned 
ǳǇƻƴ ƛƴ Ƴȅ ǇŀǊŜƴǘǎΩ 
ŜȅŜǎΦέ

Student StudentStudent

Student StudentStudent
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Higher education 
institutions need to be 

more transparent 
about the true cost of 
college attendanceτ
student want a more 

detailed explanation of 
student fees 
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The transition to 
online learning is 
increasing time to 

degree completion, 
adding costs for home 
internet service, and 
decreasing flexibility. 

Students are 
concerned about the 
value and quality of 

the learning 
experienceτand feel 

they are teaching 
themselves.

48Source(s): Education First Interviews (2020)
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¢ƘŜ ǇŀƴŘŜƳƛŎΩǎ ƛƳǇŀŎǘ ŘŜƳŀƴŘǎ ǘƘŀǘ {ŀƴ Wƻŀǉǳƛƴ ±ŀƭƭŜȅ ǎǘǳŘŜƴǘǎ 
focus on meeting basic needs, leaving little time and attention for 
distance learning

ά¢ƘŜǊŜ ŀǊŜ ǇƭŀŎŜǎ ǘƻ ƛƳǇǊƻǾŜ ƛƴ 
California higher education 
space. A lot of it comes down 
to how much does it cost to go 
to college beyond tuition? One 
of my friends is paying $1,400 
for a room. Housing is going up 
ŀƴŘ ǘƘŜǊŜΩǎ ƴƻ ŎŀǇ ƻƴ ǘƘŀǘΦέ 

άWe need transparency 
within the university, like 
the cost of college. LǘΩǎ 
difficult to find on your 
ŀŎŎƻǳƴǘ ǿƘŀǘ ǘƘŜȅΩǊŜ 
charging you forand where 
ƛǘΩǎ ƎƻƛƴƎΦ I want more 
transparency and make it 
easier to access those 
things because it is 
ŎƻƴŦǳǎƛƴƎΦέ

ά!ǘǘŜƴŘƛƴƎ ŎƻƭƭŜƎŜ ƛn 
ǇŜǊǎƻƴΣ ƛǘΩǎ ŜŀǎƛŜǊ ǘƻ 
justify the cost but being 
online I question, where 
is this money going?It 
ǿƛƭƭ Ƨǳǎǘ ǎŀȅ ΨǎǘǳŘŜƴǘ 
ǊŜǎƻǳǊŎŜ ŎƻǎǘΦΩ ²Ƙŀǘ ƛǎ ƛǘΚ 
{ƛƴŎŜ ǘƘŜǊŜ ŀǊŜƴΩǘ ŀƴȅ 
campus activities, where 
is that money going? 

άCƻǊ ƳŜΣ it has extended my 
education. COVID has extended my 
ŜŘǳŎŀǘƛƻƴ ǇƭŀƴǎΣ ōŜŎŀǳǎŜ ƛǘΩǎ ŀ ƭƻǘ 
more challenging for me to read and 
comprehend than it is for me to sit 
in a classroom. I planned on next 
semester being done and 
transferring but ƛǘ ƭƻƻƪǎ ƭƛƪŜ LΩƳ 
going to be at least an entire extra 
ȅŜŀǊ ōŜŎŀǳǎŜ LΩǾŜ ƘŀŘ ǘƻ ǊŜŘǳŎŜ Ƴȅ 
class load. I dropped from 4 classes 
to 1 classΦέ

άtǊƻŦŜǎǎƻǊǎ ƴŜŜŘ ǘƻ ōŜ ƳƻǊŜ 
flexible. Students have 
raised concerns they are 
having to help their school-
aged children with school, so 
ƛǘΩǎ ƘŀǊŘ ŦƻǊ ǘƘŜƳ ǘƻ Řƻ ōƻǘƘΦ 
There are times when the 
ǎǘǳŘŜƴǘ ŎŀƴΩǘ ōŜ ƛƴ Ŏƭŀǎǎ ƻǊ 
be on camera because their 
ŎƘƛƭŘΩǎ ǎŎƘƻƻƭ ƛǎ ƛƴ ǎŜǎǎƛƻƴΦέ

άaȅ ŦŀƳƛƭȅ ƘŀŘ ǘƻ 
upgrade our wi-fi 
plan to be faster 
because so many 
people were on it. 
So, wehad to buy a 
ƴŜǿ ǇƭŀƴΦέ

Student StudentStudent

Student StudentStudent
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Broadband is simply 
nonexistent in some 

areas, leaving students 
and stakeholders with 
limited or no access to 
online learning, even 

when the device 
challenge is solved

D
a
ta

 s
ys

te
m

 
ch

a
lle

n
g
e
s Most system 

stakeholders feel that 
existing data systems are 
impractical and do not 

support efficient student 
tracking

άtǳǎƘ ǎƻ ǘƘŀǘ data is 
readily available and 
accessible in a statewide 
data system.California 
can learn from states that 
have already been working 
on this for a long time. An 
inability to provide data 
about students gets in the 
way of them progressing 
ƛƴ ŀ ƳŀƧƻǊ ǿŀȅΦέ

ά²Ŝ ƴŜŜŘ ŀ ŎƻƭƭŀōƻǊŀǘƛǾŜ 
database to track our 
students from K-20, and 
advise adult learners,so 
ǘƘŜȅ ŘƻƴΩǘ ƎŜǘ ǊŜŘƛǊŜŎǘŜŘ ŀǘ 
different entry points. We 
want to keep them going in 
a forward motion. The 
state has been working on 
this, but we need to have 
ǘƘŜƳ ŎƻƳŜ ǘƻƎŜǘƘŜǊΦέ
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San Joaquin Valley system stakeholders highlight regional barriers, 
needs and opportunities central to overall recovery efforts (1 of 3)

Source(s): Education First Interviews (2020)

ά²Ŝ ŘƛŘ ƻǳǊ ǾŜǊȅ ōŜǎǘ ƛƴ 
trying to get devices, but 
connectivity is a problem.
There are places in the state 
of California where there is 
no high-speed Internet. 
5ƻŜǎƴΩǘ ƳŀǘǘŜǊ ƛŦ ȅƻǳ ƎƛǾŜ 
them a hotspot and a laptop 
ςǘƘŜǊŜΩǎ ƴƻǘƘƛƴƎ ǘƻ ŎƻƴƴŜŎǘ 
toΦέ 

Higher Education Leader

ά²ŜΩǾŜ ƪƴƻǿƴ ŦƻǊ ǘŜƴ 
years that the 
connectivity issue is a real 
barrier to learning. 
Suddenlyτwith 
pandemicτour educators 
are saying, we must do 
something. The message 
ƛǎƴΩǘ ƴŜǿΦ ²Ŝ ǘǳǊƴŜŘ ƻǳǊ 
ƘŜŀŘǎΣ ŀƴŘ ƛǘ ǿŀǎƴΩǘ ŀ 
priority." P16 Partner

ά²Ŝ ǘŀƭƪ ŀōƻǳǘ ǘƘŜ ŘƛƎƛǘŀƭ 
divide in different ways. 
Some of this has to do with 
companies who are willing to 
put wi-fi in communities. 
Verizon and state leaders 
need to clear the pathway to 
provide high speed, reliable 
Internet access throughout 
ǘƘŜ ǎǘŀǘŜΦέ

P16 Partner

P16 Partner P16 Partner

ά²Ŝ ŀǊŜ ŘƻƛƴƎ ŀ Y-16 
collaboration where we have a 
data sharing agreementwith 
our K12 and postsecondary 
partners to get information into 
ƻǳǊ /.hǎΦ LǘΩǎ ŎƭǳƴƪȅΣ ōǳǘ ǿŜΩǊŜ 
working on a universal student 
ƴǳƳōŜǊΦ ¢ƘŀǘΩǎ ŀ Ǉƛƭƻǘ ŀƴŘ ǿŜ 
want to see about taking to 
ǘƘŜ ƴŜȄǘ ƭŜǾŜƭΦέ

Higher Education Leader
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Cuts to operational 
budgets and stringent 
regulations on use of 

state and federal funds 
currently stifle efforts to 
add equity into higher 
education. Leaders and 
administrators express 
deep frustration at the 

disconnect.
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There is serious tension 
between the demand 
for dual enrollment 
courses, the limited 

number of teachers who 
ƳŜŜǘ ǘƘŜ aŀǎǘŜǊΩǎ 

degree criteria to teach 
the courses, and an  

overly complex 
enrollment system. The 
result: fewer students 
enroll or participate.

ά¢ƘŜǊŜ Ƙŀǎ ǘƻ ōŜ ŀƴ ŜŀǎƛŜǊ 
process to dual enrollment 
and to enroll in class. It is 
extraordinarily difficult to get 
the basic answers. Counselors 
are booked for weeks and 
weeks. The portal system 
alone is complicated. LǘΩǎ 
remarkable how much 
willpower it takes to enroll
even ƛŦ ȅƻǳΩǊŜ ƴƻǘ ŀƴ 9ƴƎƭƛǎƘ-
ƭŜŀǊƴŜǊΦέ 

άLƴ ǘƘŜ /{¦Σ ǘƘŜ money is 
distributed by FTE. If you have 
more than 40,000 FTE students, 
ȅƻǳΩǊŜ ƎƛǾŜƴ ƛǘ ŀǘ ǇǊƻ Ǌŀǘŀ ǎƘŀǊŜΣ 
ƛǘΩǎ ƴƻǘ ŦŀƛǊΦ ¢ǿƻ ƻŦ ǘƘŜ но ŎƻƭƭŜƎŜǎ 
are not Hispanic Serving 
Institutions and they are the 
largest and get the most money. 
So, if you have more underserved 
students, it can cost more to 
ǎŜǊǾŜ ǘƘƻǎŜ ǎǘǳŘŜƴǘǎΦέ

ά/ƻƭƭŜŎǘƛǾŜ ōŀǊƎŀƛƴƛƴƎ 
agreements are done 
separately from state 
department of finance, and 
the funding source and the 
agreements are not aligned. 
¢ƘŀǘΩǎ ŀ ŘƛǎŎƻƴƴŜŎǘΦ There 
should be some role by the 
department of finance in that 
ǿƘƻƭŜ ǇǊƻŎŜǎǎΦέ

ά[ƻƻƪ ŀǘ funding for 
dual enrollment, so 
high schools and 
colleges are both 
getting credit for the 
student attending for 
ŀǇǇƻǊǘƛƻƴƳŜƴǘΦέ
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San Joaquin Valley system stakeholders highlight regional barriers, 
needs and opportunities central to overall recovery efforts (2 of 3)

Source(s): Education First Interviews (2020)

Higher Education Leader

άaŀƪŜ ƛǘ ŜŀǎƛŜǊ ŦƻǊ ƘƛƎƘ ǎŎƘƻƻƭ 
teachers to teach introductory 
class at junior college without a 
aŀǎǘŜǊΩǎ ŘŜƎǊŜŜΦ That 
requirement is a barrier. If you 
have a union contract that says 
ȅƻǳ ŎŀƴΩǘ ƘŀǾŜ ǘŜŀŎƘŜǊǎ ǘŜŀŎƘ 
for dual credit and require that 
you change that, or your 
ŦǳƴŘƛƴƎ ƎŜǘǎ ŎǳǘΦέ

K12 Leader 

ά5ǳŀƭ ŜƴǊƻƭƭƳŜƴǘ ƛǎ ŀ ōƛƎ 
priority for P16. There is 
a statewide requirement 
that teachers must have 
a Master's degree to 
teach a dual enrollment 
courseτa barrier to 
expanding these 
opportunitiesΦέ

K12 Leader 
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industries supporting the 

regional economyτ
agriculture and 
hospitalityτ

disproportionately 
affecting Black and Latinx 

students 
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Economic development 
ǎǘŀƪŜƘƻƭŘŜǊǎΩ ǎƘŀǊŜ 
concerns about an 

inevitable transition to 
mechanized farming in the 

region, eliminating low-
wage farming jobs across 
the region, and impacting 

regional economic 
recovery
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ά²Ŝ ŜȄǇŜŎǘŜŘ ǘƘŀǘ ŀƎǊƛŎǳƭǘǳǊŜ ǿŀǎ 
going to be a resilient part of the 
economy because crops keep growing 
and need to get picked. We have seen a 
reduction in the size of the labor pool. 
There has been some drop in migration 
of labor. Some people are going home 
to care for family back in Mexicoτit 
takes just small shifts in behavior to 
ƘŀǾŜ ŀ ƭŀǊƎŜ ƛƳǇŀŎǘ ƻƴ ƻǳǊ ǿƻǊƪŦƻǊŎŜΦέ

ά²Ŝ ƘŀǾŜ ōǳǎƛƴŜǎǎ ǎǳǊƎŜ ŜƳǇƭƻȅƳŜƴǘ 
opportunitiesτparts of the economy that need 
more workers have trouble finding those 
workersbecause of spatial limitations, and the 
structure of increased federal unemployment 
at $600 per week made it difficult for 
businesses to figure out how to access 
ǿƻǊƪŜǊǎΦέ

Economic Development Partner 
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San Joaquin Valley system stakeholders highlight regional barriers, 
needs, and opportunities central to overall recovery efforts (3 of 3)

Source(s): Education First Interviews (2020)

Economic Development Partner 

ά¢ƘŜǊŜ Ƙŀǎ ōŜŜƴ ǘŀƭƪ ŦƻǊ ȅŜŀǊǎ ǘƘŀǘ ǿŜΩƭƭ 
havelarge scale automation and 
reduction in workforce size in 
agriculture, ōǳǘ ƛǘ ƘŀǎƴΩǘ ƘŀǇǇŜƴŜŘ ȅŜǘΦ 
There will be more large-scale 
ŀǳǘƻƳŀǘƛƻƴ ŀƴŘ ǇƻǘŜƴǘƛŀƭ ƭƻǎǎ ƻŦ ƧƻōǎΦέ

Economic Development Partner 

ά¢ƘŜǊŜ ƛǎ a role for community colleges to 
play in that to differentiate labor and train the 
workforce. The same revolution happened in 
manufacturing. The opportunity for 
professionalization of the farmworker labor 
force is really an opportunity for some folks to 
move their way up the economic ladder by 
ǘŀƪƛƴƎ ǎƪƛƭƭǎŜǘǎ ǘƘŜȅ ƘŀǾŜ ŀƴŘ ǊŜŦƛƴƛƴƎ ǘƘŜƳΦέ

Economic Development Partner 
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Los Angeles is close to the state average on educational attainment 
and A-G requirements, with slightly higher unemployment than the 
state

19%unemployment

California: 15% unemployment
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Los Angeles

Distribution of Los Angeles Population by 
Race/Ethnicity

Two or more races

Asian/Pacific Islander
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African American

White

72%

35%

43%

51%
48% 46%

51%
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80%
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Percentage of Los Angeles High School Students 
Meeting A-G Eligibility Requirements

21% 21% 19%

7%

21%
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32%

16%
21% 21%

8%

21%
13%

84%

42%
34%
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Less than HS
Diploma

HS Diploma
or Equivalent

Some
College, No

Degree

Associate's
Degree

Bachelor's
Degree

Graduate
Degree

High School
Diploma or

Higher

Associate's
Degree or

Higher

Bachelor's
Degree or

Higher

Los Angeles Population Aged 25 and Older by Highest 
Level of Education Attained

Los Angeles California 52

Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some data sources still 
ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ ŦǊƻƳ ǘƘŜ ƻǊƛƎƛƴŀƭ Řŀǘŀ ǎƻǳǊŎŜ ƛƴ ƻǊŘŜǊ 
to maintain fidelity to the data, for example, in the graph above.

Source(s): U.S. CensusBureau, CurrentPopulation Survey 2013-2018;CA Department of Education 
(2018); U.S. Census Bureau, American Community Survey 2018
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Health occupations make up the majority of the 10 fastest growing 
occupations in Los Angeles, and the vast majority of these jobs 
require postsecondary education
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Distribution of Undergraduates at Los Angeles Institutions 
by Race/Ethnicity and Type of Institution
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Distribution of undergraduates at Los 
Angeles Institutions by Age and Type of 

Institution
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Distribution of Undergraduates at Los 
Angeles Institutions by Age
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10 Fastest Growing Occupations in Los Angeles

Occupation Education Required % Change
Home Health Aides High school diploma or equivalent 41%

Personal Care Aides High school diploma or equivalent 40%

Physician Assistants Master's degree 37%

Nurse Practitioners Master's degree 35%

Software Developers, Applications Bachelor's degree 34%

Massage Therapists Postsecondary non-degree award 30%
Combined Food Preparation and Serving Workers, 
Including Fast Food No formal educational credential 30%

Medical and Health Services Managers Bachelor's degree 28%

Operations Research Analysts Bachelor's degree 28%

Respiratory Therapists Associate's degree 28% Source(s): U.S. Department of Education, Integrated Postsecondary Education 
Data System, Full-Year Enrollment Survey 2018; U.S. Department of Education, 

Integrated Postsecondary Education Data System, Fall Enrollment Survey; CA 
Employment Development Department  

53
Note: Regional information is based on Metropolitan Statistical Areas (MSAs). As a result, it may undercount occupations fromrural sections of the 
regions that are not part of an MSA. Occupations were excluded if the base year employment did not exceed 1,500.
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/ƻƴǾŜǊǎŀǘƛƻƴǎ ƛƴ [ƻǎ !ƴƎŜƭŜǎ ƘƛƎƘƭƛƎƘǘŜŘ ǊŜƎƛƻƴŀƭ ǎǘŀƪŜƘƻƭŘŜǊǎΩ ƴŜŜŘ 
for partnerships and unified decision-making

1.  COVID-19 exacerbated existing insecurities for studentsτfood, employment,
and housingτdiminishing access to basic tools needed for online learning 

2.  Students need more flexibility in online learning to balance competing
prioritiesτschool, family, work 

3.  Over-enrollment, budget cuts, and funding models that do not prioritize
marginalized students contribute to equity gaps in higher education 

4.  Stakeholders believe expanding partnerships are essential to providing college
access and training for the workforce in a post-COVID economy 

5.  Unified leadership and decision-making is a critical factor missing in regional
approaches to postsecondary student success 

6.  Education partners are implementing innovative practices in response to the
pandemic; leaders support implementing more fresh ideas   

7.  Most stakeholders believe committing to equity is a moral imperativeτthe
system is not serving student groups with the greatest needs

Source(s): Education First Interviews (2020)
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COVID-19 reduced 
ǎǘǳŘŜƴǘǎΩ ŀŎŎŜǎǎ ǘƻ 

their most basic needs, 
food, housing, 
employment, 

transportation, mental 
health services, and 

adequate study space 
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Students need more 
support in online 
learning. Current 

expectations do not 
match the reality of 

their existing needsτ
working and parenting 

compete with 
engaging in the 
learning process

άtǊƻŦŜǎǎƻǊǎ ǘƘƛƴƪ ǎƛƴŎŜ 
ǿŜΩǊŜ ŀǘ ƘƻƳŜ ǘƘŀǘ ǘƘŜȅ Ŏŀƴ 
compound the work 
ǘƻƎŜǘƘŜǊΣ ŀƴŘ ŦƻǊ ƳŜ ǘƘŀǘΩǎ 
not true because I am 
taking multiple classes and 
still need time to study for 
ŀƭƭ Ƴȅ ŎƭŀǎǎŜǎΦέ

55Source(s): Education First Interviews (2020)
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Pandemic effects are impacting students resulting in a greater 
demand for basic needs and flexibility in online learning 

ά{ǘǳŘŜƴǘǎ ŜȄǇŜǊƛŜƴŎƛƴƎ 
poverty are faced with 
choosing between going to 
school or workingto support 
family and take care of 
siblingsτǇŀǊŜƴǘǎ ŘƛŘƴΩǘ ƘŀǾŜ 
luxury to work from home. 
Many are essential workers,
putting responsibility on 
older children to take care 
ƻŦ ǎƛōƭƛƴƎǎ ƻǊ ǿƻǊƪΦέ

ά¢ƘŜ ƛǎǎǳŜǎ ƻŦ basic needs, 
like the food pantry has 
sky-rocketed.Our students 
ŘƻƴΩǘ ƭƛǾŜ ƛƴ ŀƴ ŀǊŜŀ ǿƘŜǊŜ 
they can get 5G at the drop 
of a hat. They have to deal 
with the logistics of living in 
ŀ ƘƻƳŜ ǿƘŜǊŜ ǘƘŜȅ ŘƻƴΩǘ 
ƘŀǾŜ ǉǳƛŜǘ ǎǘǳŘȅ ǎǇŀŎŜǎΦέ

ά/h±L5-19 has led Los 
Angeles Community 
/ƻƭƭŜƎŜǎΩ students to face 
health, social and economic 
insecurities all at once.The 
pandemic has exacerbated 
disparities in terms of food 
security, homeless, 
emergency aid, technology 
ŀƴŘ ōǊƻŀŘōŀƴŘΦέ

Higher Education Leader 

ά{ƻƳŜǘƛƳŜǎ ǘƘŜǊŜ ŀǊŜ 
professors who are not 
flexible when it comes to 
taking class over Zoom. One 
ǘƛƳŜΣ L ŘƛŘƴΩǘ ǿŀƴǘ ǘƻ ōŜ ƻƴ 
ǾƛŘŜƻ ōŜŎŀǳǎŜ L ǿŀǎƴΩǘ 
ƭƻƻƪƛƴƎ ƎƻƻŘ ŀƴŘ ŘƛŘƴΩǘ ŦŜŜƭ 
comfortable on video. He 
counted off for my 
attendance offτƘŜ ǿŀǎƴΩǘ 
ŦƭŜȄƛōƭŜΦέ

ά.ŜƛƴƎ ƻƴƭƛƴŜ ƛǎ a new 
responsibilitybecause 
students have to educate 
themselves. Lots of teachers 
ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ƻƴƭƛƴŜ 
ŜŘǳŎŀǘƛƻƴ ŀƴŘ ŘƛŘƴΩǘ ǎƛƎƴ ǳǇ 
ŦƻǊ ǘƘƛǎΦέ  

Student 

K12 Leader Higher Education Leader 

Student Student 



άLƴǾŜǎǘ ƳƻǊŜ ƛƴ ƭƻǿ-income 
students. I know there have 
been conversations about 
Pell Grant modernization. I 
understand this was a tough 
budget year, but that 
conversation needs to 
restart post-COVID, to 
ŜƴǎǳǊŜ ǿŜΩǊŜ ƎŜǘǘƛƴƎ ŘƻƭƭŀǊǎ 
to students with the 
ƎǊŜŀǘŜǎǘ ƴŜŜŘǎΦέ
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policies are prioritized 
in a way that 

disadvantages student 
populations with the 

highest needs
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Stakeholders desire 
additional pathways 

from community 
colleges to the CSUs, 

creating incentives for 
employers in the 

region to hire students 
and displaced workers, 

and better 
coordination among 

system segments 
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L
O

S
 A

N
G

E
L

E
S

 
System stakeholders want funding models that focus on 
underserved students, citing partnerships to broaden college 
access and improve equity 

ά[ƻŎŀƭ ŦƻǊƳǳƭŀǎ ŘƻƴΩǘ 
address funding for African 
American students if 
ǘƘŜȅΩǊŜ ƴƻǘ ǇƻƻǊΦDistricts 
get additional funding for 
English learners, foster 
youth and children living in 
poverty, but there are many 
students who do not fall 
into those buckets that the  
education system is not 
ƳŜŜǘƛƴƎΦέ

ά²Ŝ ŀǊŜ ŀƭƭ teaching more 
students than we are 
funded for. We have funded 
enrollment targets allocated 
through the system and we 
are overwhelmed by 
thousands of students. If we 
accommodate demand, 
ǿŜΩǊŜ ŜƴǊƻƭƭŜŘ ǿŀȅ ōŜȅƻƴŘ 
ƻǳǊ ŦǳƴŘƛƴƎ ƭŜǾŜƭΦέ 

K12 Leader Higher Education Leader Nonprofit Leader 

ά¢ƘŜ ŘƛƎƛǘŀƭ ŘƛǾƛŘŜ ǿŀǎ ŜȄŀŎŜǊōŀǘŜŘ ŦƻǊ 
our kids because we learned that LAUSD 
gave all their students a Chromebook, but 
they planned to take it away after 
graduation. We negotiated for a month 
to get the kids to keep the devices. That 
is an example of the systems work we 
do, getting the systems to work together 
ǘƻ ǎŜǊǾŜ ƪƛŘǎ ōŜǘǘŜǊΦέ

Higher Education Leader

ά²Ŝ ŎƻƭƭŀōƻǊŀǘŜ ǿƛǘƘ ƻǘƘŜǊ ŎŀƳǇǳǎŜǎ ƛƴ ǘƘŜ 
CSU all the time. Sometimes faculty are 
interested in the same research topic. We 
collaborate with CSUs in LA and we have a 
formalized arrangement called the CSU5. I 
told the Chancellor at UCLA that we have 
faculty doing some type of collaborative 
research with every single UC in the state, not 
just UCLA. On a large scale, that would be a 
ǎȅǎǘŜƳ ƛǎǎǳŜ ǘƻ ŀŘŘǊŜǎǎΦέ 

Nonprofit Leader 
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System partners need a 
unified leadership 

approach to develop long-
term solutions to 

challenges like closing the 
digital divide, addressing 
ǎǘǳŘŜƴǘǎΩ ŦƻƻŘ ƛƴǎŜŎǳǊƛǘȅΣ 

and attaining financial 
investments from 

policymakers, to make the 
system more equitable
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s Leaders across the system 

are using new approaches 
to student success during 

the pandemic. Some 
stakeholders want to retain 

the positive changes. 

ά¢ƘŜǊŜΩǎ ƴƻ ƻǾŜǊǎŜŜǊ ŀǘ ǘƘŜ 
state level. Folks have called 
for a Chancellor to oversee 
the education system, K12 
and postsecondary. If you 
had somebody like that who 
could see across systems, 
then they can think across 
systems and bring leaders 
together to react 
ŎƻƭƭŜŎǘƛǾŜƭȅΦέ 
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Some stakeholders express the need for systemwide leadership to 
advance innovative student success initiatives 

Source(s): Education First Interviews (2020)

Local Civic Leader 

ά²Ŝ ŎŀƴΩǘ ǘŜƭƭ ŘƛǎǘǊƛŎǘǎ 
what to do. ²ŜΩǊŜ 
trying to get them to 
do everything 
collectively because if 
something breaks, the 
rest will be affected. We 
tried to get everybody 
on board but in a crisis, 
ƛǘΩǎ ǾŜǊȅ ƘŀǊŘΦέ

ά!ǘ ǘƘŜ ǎǘŀǘŜ ǇƻƭƛŎȅ ƭŜǾŜƭΣ  
you had to rely on 
institutions to make 
decisions, but they 
ǿŜǊŜƴΩǘ ŎƻƻǊŘƛƴŀǘƛƴƎΣ ŀƴŘ 
no one was forcing them 
to coordinate. They kept 
looking to others to make 
the decisions for them, but 
they were hearing that it 
ǿŀǎ ƭƻŎŀƭΣ ƛǘ ǿŀǎ ƭƻŎŀƭΦέ

Local Civic Leader Local Civic Leader 

ά²ƘŜƴ ǿŜ Ǉǳǘ ǘƘŜ Ŏŀƭƭ ƻǳǘ ǘƻ ǎƳŀƭƭ 
businesses in our area, we had no idea 
how many small businesses would sign 
upς30 small businesses around the 
valley signed up. That kind of thinking 
gives our students hands-on experience 
that  they can put that on their 
resumes. Employers need to know that 
pipeline to the future workforce,they 
have to hang in there with us and help 
ǳǎ ƘŜƭǇ ǘƘŜƳΦέ

Higher Education Leader

ά²Ŝ ŘƛŘ Ƨǳǎǘ ƎŜǘ ƻǳǊ ǎǘǳŘŜƴǘ ǎǳŎŎŜǎǎ ƎǊƻǳǇ 
together. The 10 most important things to 
work on together in the compact are: 
college math success; addressing holistic 
basic needs; equity and anti-racism; 
transfers from community colleges to 
four- years; regional enrollment 
management; recovering post-COVID  
transition learning loss; onboarding the 
class of 2021; supporting completers to 
be successful in this economy; retention; 
ŀƴŘ ŀŘǾƛǎƛƴƎΦέ Nonprofit Leader 
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Stakeholders are 
committed to elevating 

equity by expanding 
access to technology, 

promoting diversity, and 
engaging underserved 

communities

ά¢ƘŜǊŜ Ƴǳǎǘ ōŜ ŀ ŎƻƳƳƛǘƳŜƴǘ ǘƻ Ŝǉǳƛǘȅτ
distribution of resources to address decades 
of disinvestmentτto bring justice to how 
this pandemic has disproportionately 
impacted communities of color. Systems 
need to commit to equity in real ways. 
System leaders have to be willing to admit 
there is a real problem and that they need 
help and be willing to listen to those most 
impacted by these issuesτfamilies and 
ǎǘǳŘŜƴǘǎΦέ
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Achieving systemwide equity requires action across multiple areas, 
community engagement plays a critical role in recovery efforts 

Source(s): Education First Interviews (2020)

ά/ƻƳƳǳƴƛǘȅ ŜƴƎŀƎŜƳŜƴǘ ƛƴǾƻƭǾŜǎ ōǳƛƭŘƛƴƎ 
trust with communities of color. We want 
to hear voices, what they need. We need to 
listen to what communities are telling us 
are  challenges--empowering, building 
trust, and acknowledging that we have 
ǎȅǎǘŜƳǎ ǘƘŀǘ ƘŀǾŜƴΩǘ ǿƻǊƪŜŘΦέ

K12 Leader 
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The Inland Empire is similar to the Los Angeles region in 
demographics, but trails the state average in both educational 
attainment and A-G completion
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Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some data sources still 
ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ ŦǊƻƳ ǘƘŜ ƻǊƛƎƛƴŀƭ Řŀǘŀ ǎƻǳǊŎŜ ƛƴ ƻǊŘŜǊ 
to maintain fidelity to the data, for example, in the graph above.

Source(s): U.S. CensusBureau, CurrentPopulation Survey 2013-2018;CA Department of Education 
(2018); U.S. Census Bureau, American Community Survey 2018
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hƴƭȅ ǘǿƻ ƻŦ ǘƘŜ LƴƭŀƴŘ 9ƳǇƛǊŜΩǎ ŦŀǎǘŜǎǘ ƎǊƻǿƛƴƎ ƻŎŎǳǇŀǘƛƻƴǎ ǊŜǉǳƛǊŜ 
postsecondary education, indicating that the faster-growing jobs in 
the region may not all offer sustainable wages and career growth
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10 Fastest Growing Occupations in the Inland Empire

Occupation Education Required % Change
Food Processing Workers, All Other No formal educational credential 77%

Machine Feeders and Offbearers No formal educational credential 47%

Home Health Aides High school diploma or equivalent 43%
First-Line Supervisors of Helpers, Laborers, and 
Material Movers, Hand High school diploma or equivalent 42%

Personal Care Aides High school diploma or equivalent 40%

Software Developers, Applications Bachelor's degree 37%

Roofers No formal educational credential 37%

Structural Iron and Steel Workers High school diploma or equivalent 36%

Brickmasons and Blockmasons High school diploma or equivalent 36%

Nurse Practitioners Master's degree 36% Source(s): U.S. Department of Education, Integrated Postsecondary Education Data 
System, Full-Year Enrollment Survey 2018; U.S. Department of Education, Integrated 

Postsecondary Education Data System, Fall Enrollment Survey; CA Employment 
Development Department  

60
Note: Regional information is based on Metropolitan Statistical Areas (MSAs). As a result, it may undercount occupations fromrural sections of the 
regions that are not part of an MSA. Occupations were excluded if the base year employment did not exceed 1,500.



Conversations in the Inland Empire elevated the following key 
themes regarding stakeholder needs and equity  

1.  Education remains a priority for students, but the value proposition of
a postsecondary education is shifting  

2.  Limited funding and capacity restrain equitable approaches to policy
and practice for system stakeholders 

3.  Displaced workers require innovative training to endure uncertain
economic conditions

4.  The role of higher education institutions is evolving; leaders exploring
ǎǘǊŀǘŜƎƛŜǎ ǘƻ ōŜǘǘŜǊ ŀŘŘǊŜǎǎ ǎǘǳŘŜƴǘǎΩ ōŀǎƛŎ ƴŜŜŘǎ

5.  An inflexible postsecondary education system impedes intersegmental
collaboration

6.  The COVID-19 impact has exacerbated the digital divide

тΦ  IƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ ƛƴǎǘƛǘǳǘƛƻƴǎΩ ǘǊŀƴǎƛǘƛƻƴ ǘƻ ƻƴƭƛƴŜ ƭŜŀǊƴƛƴƎ Ƙŀǎ ƭŜŦǘ
students feeling less supported

8.  Without a centralized student data reporting systems, education     
partners face barriers tracking students

Source(s): Education First Interviews (2020)
61
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n Students are skeptical of 
the value proposition of 

higher education given the 
high cost and current 

quality of online learning; 
this is having an impact on 
ǎǘǳŘŜƴǘǎΩ ŎƘƻƛŎŜ ƻŦ 

institution and enrollment 
decisions this year, and 

could also impact 
persistence and retention 

going forward
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Funding inequity and 
budget cuts exacerbate 
current challenges; tight 

margins and limited 
capacity challenge the 
ability to redesign the 

postsecondary system to 
be focused on equity
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άL ƴŜǾŜǊ ŎƻƴǎƛŘŜǊŜŘ ǘŀƪƛƴƎ ƻŦŦ ŀ ǎŜƳŜǎǘŜǊΣ 
ōǳǘ L ƪƴƻǿ ǎƻƳŜƻƴŜ ǿƘƻ ŘƛŘΦ {ƘŜ ǿŀǎƴΩǘ 
retaining the material and didn't want to 
pay the money to not retain information. 
{ƻΣ ǎƘŜ ŘƛŘƴΩǘ ŘǊƻǇ ƻǳǘ ōǳǘ ƛǎ ǘŀƪƛƴƎ ŀ ƭŜŀǾŜΦ 
Another person said she would take classes 
that are not important to her major. She is 
taking gen ed courses now instead of the 
more important classes for her major. I did 
the same thing; taking gen ed and 
electivesΦέ

Student

ά¢ƘŜ ǎȅǎǘŜƳ ƛǎƴΩǘ Ŝǉǳƛǘŀōƭȅ ŦǳƴŘŜŘΦ The 
community colleges are the champions of 
ŜǉǳƛǘȅΣ ȅŜǘ ǾƛŎǘƛƳǎ ƻŦ ƛƴŜǉǳƛǘȅΦ ¸ƻǳ ŎŀƴΩǘ 
provide holistic services with resources 
that are just not there. When we look at 
Cal Grant, how our students are funded, 
ƻǳǊ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ƎŜǘ ŀŎŎŜǎǎ ǘƻ /ŀƭ DǊŀƴǘ 
ōŜŎŀǳǎŜ ǿŜ ƘŀǾŜ ƭƻǿŜǊ ǘǳƛǘƛƻƴΦέ

Higher Education Leader 

Source(s): Education First Interviews (2020)

άDeciding where I wanted to go was harder 
because I was thinking about what would 
be easier: to attend a school where I have 
to stay there or make it easier for my 
parents by staying home and going to 
school nearby. I decided to go to La Sierra 
because I liked their responses regarding 
benefits to me. I had other options, I 
wanted to attend UC Santa Barbara. It was 
difficult because it was more expensive.έ

Student

άL ƘŀǾŜ ƪƛŘǎ ŀǘ /ŀƭ {ǘŀǘŜǎ ǿƘƻ ŘƻƴΩǘ ƘŀǾŜ 
award letters yet. They started school and 
ŘƻƴΩǘ ƘŀǾŜ ƳƻƴŜȅΦ ¢ƘƻǎŜ systematic 
barriers that are happening 
disproportionately affect low-income kids. 
They tried to tell kids how to get access to 
ŀƴ 9.¢ ŎŀǊŘ ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜƴΩǘ ŜƴǊƻƭƭŜŘ 
ŀƴŘ ŘƻƴΩǘ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ǇŀƴǘǊȅΦ There 
has to be an increase in student support 
staffΦέ Non-profit Leader
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Stakeholders across the Inland Empire expressed student needs 
and challenges, as well as system barriers and opportunities for 
redesigning with equity (1 of 4)



D
is

p
la

ce
d

 
w

o
rk

e
rs

A lack of short-term, 
flexible credentialing 
programs linked to 

existing and emerging 
jobs limits opportunities 
for displaced workers to 

retrain and recover
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Higher education is 
challenged by evolving 

institutional roles, 
including advancing 

social justice and equity 
reforms

ά²Ŝ ƘŀǾŜ ŀŘǳƭǘǎ ŀǘ ƘƻƳŜ ǿƘƻ ŎƻǳƭŘ ōŜ ǳǇǎƪƛƭƭƛƴƎ 
ǊƛƎƘǘ ƴƻǿΣ ōǳǘ ŘƻƴΩǘ ƘŀǾŜ ǘŜŎƘƴƻƭƻƎȅ ƻǊ ŀŎŎŜǎǎ ǘƻ 
do that. How can we support the upskilling needs 
of adults and the instruction for the kids? There is 
a huge population that needs resources. All our 
displaced workers should have a connection that 
helps them prepare for more than a minimum 
wage job after this.This needs to be at the 
forefront. I don't want to train people to go back 
ǘƻ ƳƛƴƛƳǳƳ ǿŀƎŜ ƧƻōǎΦέ

άWe need work-based learning that 
can ƎŜǘ Ŧƻƭƪǎ ƛƴǘƻ Ƨƻōǎ ǘƘŀǘ ŘƻŜǎƴΩǘ 
make them compromise. How do you 
structure that in a way that allows 
them to play all the roles they have to 
play in life? You can do the dual 
generation approach in Inland 
9ƳǇƛǊŜΦέ  

άL ŘƻƴΩǘ ƪƴƻǿ ƛŦ ǇǳōƭƛŎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ Ƙŀǎ ǊŜŀƭƭȅ 
grappled with the expectation that the public higher 
education institutions are to be social service agencies.
We need partnership with county social services and 
other organizations that can connect our students. 
Because we have responded to give students what we 
thought they needed, it continues to build higher and 
higher expectations of us. So we have to come to grips 
with: Are we going to be mental health agencies? Are 
we going to be homeless shelters? Are we going to be 
all the kinds of things that are real needs for our 
ǎǘǳŘŜƴǘǎΚέ

ά¢ƘŜ ǎŎƘƻƻƭ Ƙŀǎ ƎƻǘǘŜƴ ŀ ƭƻǘ ƻŦ 
bad attention for how they have 
responded to racial justice 
issues. They took a long time to 
address George Floyd, a week or 
longer. There was controversy, 
and students who were 
unhappy with how 
administration has dealt with 
ǊŀŎƛŀƭ ƛǎǎǳŜǎΦέ
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Stakeholders across the Inland Empire expressed student needs 
and challenges, as well as system barriers and opportunities for 
redesigning with equity (2 of 4)

Source(s): Education First Interviews (2020)
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K12, higher education 

and workforce 
stakeholders believe 
ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǘƘŜ 
flexibility to meet 

student needs for access 
and convenience that 
ŎƻǳƭŘ ƳŀƪŜ ǎǘǳŘŜƴǘǎΩ 

experiences more 
streamlined, relevant 
and affordable (e.g., 

transfers, 
microcredentials, work-

based learning, etc.)
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The digital divideτ
access to and cost of 

both devices and 
internet connectivityτ
has been fully exposed 

and exacerbated by 
COVID-19

άL ǿŀǎ ƭƻƻƪƛƴƎ ƻƴ Ƴȅ ǎŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ ŀƴŘ 
they were trying to provide Wi-Fi with 
companies. But it can get pricey and now my 
mom has an internet bill. If we could do 
something about that, that would be 
ƛƴŎǊŜŘƛōƭŜΦ ¢ƘŜǊŜΩǎ a lot of underprivileged 
ŦŀƳƛƭƛŜǎ ǘƘŀǘ ŎŀƴΩǘ ŀŦŦƻǊŘ ²ƛ-Fior internet 
ŎƻƴƴŜŎǘƛƻƴΦ LǘΩǎ ƛƳǇƻǊǘŀƴǘ ǊƛƎƘǘ ƴƻǿΦ Iƻǿ Ŏŀƴ 
we expect students to do well when their Wi-
Cƛ ƛǎ ŎǳǘǘƛƴƎ ƻŦŦΣ ǘƘŜȅΩǊŜ ƳƛǎǎƛƴƎ ƭŜŎǘǳǊŜǎΣ 
ǘƘŜȅΩǊŜ ƎŜǘǘƛƴƎ ƪƛŎƪŜŘ ƻǳǘ ƻŦ ½ƻƻƳ ƳŜŜǘƛƴƎǎ. 
LǘΩǎ ƛƳǇƻǊǘŀƴǘΦ

άI think with my school, ǘƘŜȅΩǊŜ ǘǊȅƛƴƎ ǘƻ 
provide devices they can loan out, or 
having Wi-Fi connections to let students 
park in the parking lot and get the Wi-Fi 
ŎƻƴƴŜŎǘƛƻƴΦ LǘΩǎ ŀ ƘǳƎŜ ǊŜǉǳƛǊŜƳŜƴǘ ǘƻ Řƻ 
online school andŀ ƭƻǘ ƻŦ ǇŜƻǇƭŜ ŎŀƴΩǘ 
afford it. I hate for that the be the reason 
for them to stop their education. Internet is 
ŎǊƛǘƛŎŀƭ ŀƴŘ ƛƳǇƻǊǘŀƴǘΦέ

ά²Ŝ ƴŜŜŘ ŀ ƳǳŎƘ ƳƻǊŜ ŘȅƴŀƳƛŎ 
work-based learning and 
experiential learning piece to our 
community college system. It's the 
missing pin to the experience we 
provide our students. Simple 
changesτmost work experience are 
capped at 16 units, so they do that as 
a very small part of their elective 
ŜȄǇŜǊƛŜƴŎŜΦέ 

ά¢ƘŜ transferτADTτis 
an example of  a 
program from the state 
that was supposed to 
strengthen the transfer 
process, but ƛǘΩǎ ŀ 
mystery to most 
students; even those 
ǘƘŀǘ ǉǳŀƭƛŦƛŜŘΦέ

άSomeone creates a bank 
of classes that are vetted 
and A-G  approved. 
Students could take them 
on their own and it 
wouldn't take away from 
their district. Sometimes, 
districts don't want 
students to do that 
becauseit would mess up 
their fundingΦέ
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Stakeholders across the Inland Empire expressed student needs 
and challenges, as well as system barriers and opportunities for 
redesigning with equity (3 of 4)

Source(s): Education First Interviews (2020)
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The transition to a fully 
online school experience 

created challenges, 
including barriers to 

engaging and enrolling, 
difficulties learning online, 
and a lack of connection 

and support 
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Tracking and supporting  
students throughout the 
postsecondary system 

remains challenging for 
some system partners due 

to limited student data 
reporting access and 

availability 
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άWhen you are in person, you get to 
know people better. I would go talk to 
my teachers, tell them where I am 
struggling,and I would stay after school 
to get tutoring and help. But L ŘƻƴΩǘ 
know how that will be virtually. I hope 
if I need help from a teacher, they will 
ƘŀǾŜ ǘƛƳŜ ǘƻ ǿƻǊƪ ǿƛǘƘ ƳŜ ǇŜǊǎƻƴŀƭƭȅΦέ

ά²ƛǘƘ ǇǊƻŦŜǎǎƻǊǎ ǘƘŜǊŜΩǎ ŀ ƭƻǘ ƻŦ ƭŀǇǎŜ ƛƴ 
knowledge about how to guide students with 
virtual learningτwith  misinformation from 
professors ōŜŎŀǳǎŜ ǘƘŜȅΩǊŜ ƴƻǘ ǳǎŜŘ ǘƻ ǾƛǊǘǳŀƭ 
classesΦ LǘΩǎ ƴŜǿ ǘƻ ǘƘŜƳΦ bƻǘ ƻƴƭȅ Řƻ ǘƘŜȅ 
struggle, but as students we struggle even 
more. {ƻΣ ǿƘŜƴ ǘƘŜȅ ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘϥǎ ƎƻƛƴƎ 
on, it affects us. If we could get teachers more 
training, they could guide us to success, and it 
ǿƻǳƭŘ ōŜƴŜŦƛǘ ŜǾŜǊȅƻƴŜΦέ

Student Student
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Stakeholders across the Inland Empire expressed student needs 
and challenges, as well as system barriers and opportunities for 
redesigning with equity (4 of 4)

Source(s): Education First Interviews (2020)

ά²Ŝ ƴŜŜŘ ǘƻ ƭƻƻƪ ŀǘ Řŀǘŀ 
infrastructure. While we have 
ŎƻƳƳƛǘƳŜƴǘǎ ǘƻ ǇǊƻƎǊŀƳǎ ά!Σ 
. ŀƴŘ /έΣ ǿŜ ƴŜŜŘ ǘƻ ƪƴƻǿ 
ǿƘƻ ōŜƴŜŦƛǘŜŘ ŀƴŘ ǿƘƻ ŘƛŘƴΩǘΦ 
When people give 
presentations about our great 
graduation rate, I want to hear 
about the students who are in 
ǘƘŜ мл҈ ǿƘƻ ŀǊŜƴΩǘ ŀŎƘƛŜǾƛƴƎΦέ

Higher Education Leader 

ά5ŀǘŀ ƛǎ ŀƴƻǘƘŜǊ ōŀǊǊƛŜǊΦ 
We need a data system to 
track students who apply 
to community colleges
seamlessly. FAFSA data 
that can flow easily 
throughout system. A data 
system needs to be a 
ǇǊƛƻǊƛǘȅΦέ

ά.ŜŦƻǊŜ /h±L5 нр҈ ƻŦ our
adults had some college 
and no degree. Lots of 
folks had to withdraw 
from school in spring. We 
tried to track them but 
are not sure how many 
will re-enroll in fall. We 
will need additional 
ǎǳǇǇƻǊǘΦέ 

P16 Partner P16 Partner 
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Located in the southeastern corner of the state, the Imperial Valley is 
84% Latinx and has the lowest educational attainment and A-G 
completion rates of the 5 regions

27% unemployment

California: 15% unemployment

84%

11%
2%1% 1%1%
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Distribution of Imperial Valley Population By 
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Imperial Valley Population Aged 25 and Older by 
Highest Level of Education Attained

Imperial Valley California 66

Note: In our research and equity frameworks we generally prefer the terms ά[ŀǘƛƴȄέ ŀƴŘ ά.ƭŀŎƪΣέ but some data sources still 
ǳǎŜ ǘƘŜ ǘŜǊƳǎ άIƛǎǇŀƴƛŎΣέ ά[ŀǘƛƴƻΣέ ŀƴŘ ά!ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴΦέ ²Ŝ ƪŜŜǇ ǘƘŜ ƻǊƛƎƛƴŀƭ ǘŜǊƳ ŦǊƻƳ ǘƘŜ ƻǊƛƎƛƴŀƭ Řŀǘŀ ǎƻǳǊŎŜ ƛƴ ƻǊŘŜǊ 
to maintain fidelity to the data, for example, in the graph above.

Source(s): U.S. CensusBureau, CurrentPopulation Survey 2013-2018;CA Department of Education 
(2018); U.S. Census Bureau, American Community Survey 2018
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¢ƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ǳƴŘŜǊƎǊŀŘǳŀǘŜǎ ŀǘǘŜƴŘƛƴƎ ǘƘŜ LƳǇŜǊƛŀƭ ±ŀƭƭŜȅΩǎ 
only public institution of higher education are over the age of 25, 
more than double the percentage in other regions

31%

69%

0%

20%

40%

60%

80%

100%

Community College

Distribution of Undergraduates at Imperial Valley 
Institutions by Age

Age 24 and Younger Age 25 and Older

Note: The Imperial 
Valley only has 1 
community college (data 
shown here) and 1 
private non-profit adult 
education program (for 
which data were not 
available) 

10 Fastest Growing Occupations in the Imperial Valley
Occupation Education Required % Change

Security Guards High school diploma or equivalent 49%

Personal Care Aides High school diploma or equivalent 38%

Combined Food Preparation and Serving Workers, Including Fast FoodNo formal educational credential 28%

Heavy and Tractor-Trailer Truck Drivers Postsecondary non-degree award 21%

Laborers and Freight, Stock, and Material Movers, Hand No formal educational credential 20%

Social and Human Service Assistants High school diploma or equivalent 17%

Waiters and Waitresses No formal educational credential 17%

Registered Nurses Bachelor's degree 17%

General and Operations Managers Bachelor's degree 16%

Retail Salespersons No formal educational credential 15%

Source(s):  U.S. Department of Education, Integrated Postsecondary Education Data System, Full-Year 
Enrollment Survey 2018; U.S. Department of Education, Integrated Postsecondary Education Data System, Fall 

Enrollment Survey; CA Employment Development Department  

Note: Regional information is based on Metropolitan Statistical Areas (MSAs). As a result, it may 
undercount occupations from rural sections of the regions that are not part of an MSA. Occupations 
were excluded if the base year employment did not exceed 500. 67



68

Conversations in the Imperial Valley highlighted regional 
ǎǘŀƪŜƘƻƭŘŜǊǎΩ ŎƻƳƳƛǘƳŜƴǘ ǘƻ Ŝǉǳƛǘȅ ŀƴŘ ŘƛǾŜǊǎƛǘȅ 

1.  Stakeholders believe all levels of the system need to prioritize and commit to 
racial and social justice

2.  Even though institutions are working to provide additional support, the crisis of 
solving for basic needsτfood, housing, childcare and moreτis greater; this  
coupled with their online learning experience creates a challenging enrollment

3. Due to fear of contracting and/or transmitting the virus to family members, 
students avoid in person work, lose wages and jobs 

4.  The digital divide is deep and even more pronounced in rural areas. Some 
students have little to no opportunity for connectivity, losing the ability to 
participate in online learning. 

рΦ  .ŜŎŀǳǎŜ ƻŦ ƭƻǿ ǉǳŀƭƛǘȅ ŀƴŘ ƭŀŎƪ ƻŦ ŦŀŎǳƭǘȅ ŜƴƎŀƎŜƳŜƴǘΣ ǎǘǳŘŜƴǘǎ ŘƻƴΩǘ ǎŜŜ        
the value of distance learning

6.  Strong partnerships between education and workforce stakeholders are central 
to student support initiatives across the region 

7.  Funding strategies in higher education do not prioritize Black, Latinx nor  
adult studentsτinnovative strategies require a focus on equity

8.  Leaders fear the combination of the pandemic and flu season will worsen the 
long-term community health impact 

Source(s): Education First Interviews (2020)
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Students rely more on 
colleges and 

universities for basic 
needs to successfully 
participate in online 

learning 
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Students and 
community leaders 

fear viral community 
spread, resulting in 
deep financial and 

human impacts

69Source(s): Education First Interviews (2020)
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tŀƴŘŜƳƛŎ ŜŦŦŜŎǘǎ ŀǊŜ ŘŜŜǇƭȅ ƛƳǇŀŎǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǎŜŎǳǊŜ 
basic needs and succeed in online learningτwith internet access, 
food insecurity, and safety concerns topping the list (1 of 2)

ά.ŀǎŜŘ ƻƴ ǎǘǳŘŜƴǘ ǎǳǊǾŜȅΣ 
the major need is food,
followed by school supplies, 
ŀƴŘ ǘƘƛǊŘƭȅ ǘŜŎƘƴƻƭƻƎȅΦέ

άCƻǊ ǎǘǳŘŜƴǘǎΣ they admit 
ǾŜǊȅ ǇǳōƭƛŎƭȅ ǘƘŀǘ ǘƘŜȅΩǊŜ 
experiencing depression 
ōŜŎŀǳǎŜ ƻŦ ǿƘŀǘ ǿŜΩǊŜ ƭƛǾƛƴƎ 
through. We have virtual 
support for staff, virtual 
ǘǳǘƻǊƛƴƎ ōǳǘ ƴƻǘ ŜƴƻǳƎƘΦέ

ά²Ŝ ƘŀǾŜ ŎƻƴǘƛƴǳŜŘ ǘƻ 
provide food and have 
served both students and 
families.We collaborate 
with food banks to serve 
families. That need has 
ōŜŜƴ ƛƴŎǊŜŀǎŜŘΦέ

Higher Education Leader 

άaȅ ƎǊŀƴŘǇŀ ǇŀǎǎŜŘ 
away from the virus. It 
took a big toll on my 
family. I did think about 
not going back this 
ǎŜƳŜǎǘŜǊΦέ 

άaȅ ƳƻƳ ƛǎ ŀ ǘŜŀŎƘŜǊΦ She 
has an underlying condition 
which makes her risk and 
so do I. I lost my job 
ōŜŎŀǳǎŜ L ŎƻǳƭŘƴΩǘ Ǉǳǘ ǳǎ ŀǘ 
ǊƛǎƪΦέ

άL ǿŀƴǘŜŘ ǘƻ ƳŀƪŜ ǎǳǊŜ Ƴȅ 
team is ready to go, that their 
family was well and that they 
were economically well 
because I can't send sick 
people to help sick people. We 
are really striving to be COVID 
ŦǊŜŜΦέ 

Student Local Civic Leader 

Higher Education Leader Higher Education Leader 

Student 
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Limited internet access and 
intermittent outages are 
prominent in the region, 
suggesting the need for 

broadband infrastructure  
investments 
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Students feel online 
learning is less engaging 
and not comparable to 

traditional learning. This 
value proposition does not 
justify the costs from their 

perspective.

ά!ŎŎŜǎǎ ǘƻ ƛƴǘŜǊƴŜǘ ŀƴŘ 
other resource is an 
issue for students, 
especially for those 
living across the border. 
They need access to 
public, free wi-ŦƛΦέ

ά{ƻƳŜ ƛƴǎǘǊǳŎǘƻǊǎ ŀǊŜ ŘƻƛƴƎ ŀ 
good job having Zoom 
sessions that make it feel like 
you're in class and other 
instructors are leaving you 
to do it alone. Why am I 
paying for this? No student 
ƛƴǘŜǊŀŎǘƛƻƴ ƻǊ ŦŜŜŘōŀŎƪΦέ
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tŀƴŘŜƳƛŎ ŜŦŦŜŎǘǎ ŀǊŜ ŘŜŜǇƭȅ ƛƳǇŀŎǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǎŜŎǳǊŜ 
basic needs and succeed in online learningτwith internet access, 
food insecurity, and safety concerns topping the list (2 of 2)

Source(s): Education First Interviews (2020)

ά²Ƙŀǘ ŀƭǎƻ ǿƻǊǊƛŜǎ ƳŜ ƛǎ ŦƻǊ 
students who are bi-national 
that live across the border. 
Now that they are remote, I 
ŘƻƴΩǘ ƪƴƻǿ ƛŦ ǘƘŜȅ ƘŀǾŜ ǘƘŜ 
same access to resources. I 
ŘƻƴΩǘ ƪƴƻǿ ƛŦ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎ 
are going to have the same 
experiences in the virtual 
ŜƴǾƛǊƻƴƳŜƴǘΦέ

P16 Partner

ά²ŜΩǾŜ ōŜŜƴ ŜȄǇŜǊƛŜƴŎƛƴƎ 
outages lately. The internet 
gets unstable at 2:30 PM 
every day,ŀƴŘ ǎŎƘƻƻƭ ƛǎƴΩǘ 
ŜǾŜƴ ƛƴ ǎŜǎǎƛƻƴ ȅŜǘΦ ²ƘŀǘΩǎ 
going to happen next week 
ǿƘŜƴ ǎŎƘƻƻƭ ǎǘŀǊǘǎΚέ 

Higher Education Leader

Student 

ά¢ƘŜ ƛƴǎǘǊǳŎǘƻǊǎ ǎƘƻǳƭŘ 
be expected to perform 
at their best level like 
they expect the students 
to do. We need to get 
ǿƘŀǘ ǿŜΩǊŜ ǇŀȅƛƴƎ ŦƻǊΗέ

ά¸ƻǳ ƘŀǾŜ ǘƻ Ǉŀȅ ǘƻ Řƻ 
your homework! It 
ŘƻŜǎƴΩǘ ƳŀƪŜ ǎŜƴǎŜ 
when we already have 
Canvas. I dropped a class 
because it charged an 
extra $119 dollars for 
the companion site to 
access the online 
ƘƻƳŜǿƻǊƪΦέ

P16 Partner

Student Student 
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System stakeholders 
want more 

collaboration but desire 
a unified approach, 
especially between 

education and 
workforce partners
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s Funding systems must 
change to advance 
equity and foster 

innovationτgeneral 
approaches are 

ineffective 

ά¢ƘŜ ǿƘƻƭŜ /{¦ ǎȅǎǘŜƳ ǘƻƻƪ 
a 10% cut on our budget 
because of the economic 
crisis resulting from COVID in 
California. The areas that tend 
to get cut are oftentimes are 
not viewed as mission critical 
but are very important for 
student success. A major issue 
is making sure we keep the 
ǎǳǇǇƻǊǘ ǎŜǊǾƛŎŜǎΦέ
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Partnerships, funding innovations, and commitments to social justice 
ŀƴŘ Ŝǉǳƛǘȅ ǊŜƳŀƛƴ ŎǊǳŎƛŀƭ ŦƻǊ ǊŜŎƻǾŜǊȅ ŜŦŦƻǊǘǎΣ ŘŜǎǇƛǘŜ ǎǘŀƪŜƘƻƭŘŜǊǎΩ 
concerns about long-term effects of the pandemic (1 of 2) 

Source(s): Education First Interviews (2020)

άIƛǎǘƻǊƛŎŀƭƭȅΣ ǿŜΩǾŜ ōŜŜƴ 
under resourced by SDSU and 
CSU, which has made it 
difficult to provide the flexible 
response to demand for 
programs and services in the 
Valley. We had high hopes for 
equity and support for our 
black students before the 
pandemic.This pandemic has 
Ǉǳǘ ōǊŜŀƪǎ ƻƴ ǘƘŀǘΦέ

ά¢ƘŜ /{¦ ƭƻǎǘ ŀ ōƛƭƭƛƻƴ 
dollars in the last 
recession ŀƴŘ ǿŜ ƘŀǾŜƴΩǘ 
even gotten to where we 
were prior to the last 
great recession, even 
before COVID. So, now 
with this budget cut we 
have to do more with less 
in a more complex 
ŜƴǾƛǊƻƴƳŜƴǘΦέ

ά²Ŝ ǇŀǊǘƴŜǊŜŘ ǿƛǘƘ aƛŎǊƻǎƻŦǘ 
to get people access to 
information. Microsoft 
provided a chat robot tool that 
can be translated into any 
language. Through artificial 
intelligence, we could load 
hundreds of pages of 
information about our 
ǇǊƻƎǊŀƳǎΦέ 

Workforce Partner  

ά²ƘŜƴ ŀ ŎǊƛǎŜǎ ƘƛǘǎΣ ǇƻƭƛŎȅ 
makers want to spend 
energy on a new grant 
program or new branding 
efforts ƻǾŜǊ ƘŜǊŜΦ LΩƳ ŀƭƭ ŦƻǊ 
centralizing the message, 
but the public workforce 
ǎȅǎǘŜƳ ƛǎ ŎƻƴƴŜŎǘŜŘΦ ²ŜΩǊŜ 
full of partners doing the 
ǿƻǊƪ ŀƭǊŜŀŘȅΦέ

ά²Ŝ ǿŀƴǘ ǘƻ build more 
coalitions to foster going to 
college in Imperial County. 
We will have to do more 
outreach to districts and 
college counselors, and 
maybe extend our outreach 
to 8th and 9th grade, so we 
can start that pipeline or 
ǇŀǘƘǿŀȅ ŜŀǊƭƛŜǊΦέ

Higher Education Leader

Higher Education Leader Higher Education Leader

Workforce Partner  
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Leaders fear the coming flu 
season may exacerbate the 

impacts of COVID-19 in 
their communities, a 

significant factor limiting 
recovery efforts
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Postsecondary education 
recovery calls for a 

commitment to social 
justice and equity. 

Stakeholders agree that 
the system must address 
ǘƘŜ ǊŜƎƛƻƴΩǎ ŘƛǾŜǊǎŜ ŎǳƭǘǳǊŜ 

and rich heritage.
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ά²Ŝ ŀǊŜ ŀƴȄƛƻǳǎ ŀōƻǳǘ ǘƘŜ ƭƻƴƎ-term 
outlook of how we come out of this. We 
ŀǊŜ ǳƴŘŜǊǎŜǊǾŜŘΣ ŀƴŘ ǿŜΩǾŜ ƘŀŘ ŀ ƭƻǘ ƻŦ 
risk factors present for COVID, and we 
ŘƻƴΩǘ ƘŀǾŜ ŀ ƭƻǘ ƻŦ ƘŜŀƭǘƘ ǎǳǇǇƻǊǘǎΦ ²ŜΩǊŜ 
ŀŦǊŀƛŘ ǿŜ ŘƻƴΩǘ ŎƻƳŜ ƻǳǘ ƻŦ ƛǘΣ ŀƴŘ ƛǘ Ƴŀȅ 
ōŜŎƻƳŜ ŜƴŘŜƳƛŎ ǘƻ ǳǎΦέ

ά²ŜϥǊŜ ǎǘƛƭƭ ƴŀǾƛƎŀǘƛƴƎ ǳƴŎƘŀǊǘŜǊŜŘ ǿŀǘŜǊǎ 
right now because we have the flu season 
coming in, and we still we haven't 
eradicated COVID. We're going to live that 
ƛƴ ǊƻǳƎƘƭȅ ŀƴƻǘƘŜǊ ƳƻƴǘƘ ƻǊ ǎƻΦέ

P16 Partner 
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Source(s): Education First Interviews (2020)

ά!ǎǎƛƳƛƭŀǘƛƻƴ ǘƻ ǿƘƛǘŜ 
values is not going to be 
effective, nor should it be 
the plan to create equity for 
students of color. People 
are afraid to touch the 
ƳŀǎǘŜǊ Ǉƭŀƴ ōŜŎŀǳǎŜ ƛǘΩǎ ŀƭƭ 
ŀōƻǳǘ ǊŜǎƻǳǊŎŜǎ ŀƴŘ ǇƻǿŜǊΦέ

Regional Civic Leader

άLƴ ǊǳǊŀƭ ŀǊŜŀǎΣ L Řƻ ŦŜŜƭ 
that that we don't have 
equal access.It's also 
important to note that, 
it's not just as simple as 
saying now we making all 
these courses online 
ŀǾŀƛƭŀōƭŜΦέ

Higher Education Leader Regional Civic Leader 

ά!ǘ ŜƴŘ ƻŦ Řŀȅ ǿŜ ŀƭƭ ŘŜǎŜǊǾŜ 
respect, quality education, 
access to opportunities even 
as we are different. We want 
to see a commitment to 
ǎƻŎƛŀƭ ƧǳǎǘƛŎŜΦέ

Higher Education Leader

Partnerships, funding innovations, and commitments to social justice 
ŀƴŘ Ŝǉǳƛǘȅ ǊŜƳŀƛƴ ŎǊǳŎƛŀƭ ŦƻǊ ǊŜŎƻǾŜǊȅ ŜŦŦƻǊǘǎΣ ŘŜǎǇƛǘŜ ǎǘŀƪŜƘƻƭŘŜǊǎΩ 
concerns about long-term effects of the pandemic (2 of 2) 



Thank you!
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